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ABSTRACT 

To determine the extent to which the seconda^ry 
education system meets student needs a study of high school graduates 
in Louisiana was'conducted. A sample of graduates from Lousiiana high 
schools in the" period 1956-65 was selected* A multiple chdice 
questionnaire was mailed to ^,700 graduates with a 3,035 aqe'turn of 
.which 2,895 forms were completed (1#383 males and 1,513 females). 
Data were sought on the high school experiences, postsecondary 
education or training, and employment egcperiences of graduates, and 
on the relevance of high school experiences to later experiences. The 
findings from the questionnaire focus on 32 areas and are discussed 
and analyzed item-by-^tem, with 37 supporting tables. Conclusions and 
recommendations based on the study are presented, and it is suggested 
that they might provide useful information for educators concerned 
with the planning and .development pf high school programs that would 
meet the particular needs of high school. students. A '171-item 
bil)iiography is included. Comments and suggestions offered by 
respondents, the participating parishes and guidance coun«lors, and 
the questionnaire used' for the study are appended. (EC) ^ 
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FOREWORD 



For over a quarter of a century there has been controversy ^ 
'over educational programs provided by the secondary schools of the 
nation. State and national publications have been extremely critical 
of "the educational experiences' provided youth. Many publications have 
dwelt upon this subject with headlines such as the following: Why 
Johnnie Can't Read; Why Johnnie Can't Write; Why Johnnie Can't 
Spell; Training For Obsolete Jobs;- Are Our Youth Being Shortchanged; 
etc. 

This study is not an attempt to refute any of the derogatory 
statements made about education. It is merely an attempt to examine _ 
a product of the Louisiana high school and to see .how welUit 
"stacks up" in the market place. The effectiveness of the school then 
may be used as a guide in adjusting and upgrading' programs s^o they' 
may more nearly meet the needs of the youth they serve. 

This report presents the major findings of a study of the 
experj-ences of selected Louisiana high school graduates who had been 
out of high school several years. It points out rather vividly that 
high school graduates do remarkeSly well in the field of employment. 
Inference is that the high school has not#failed this segment of our 
youths 

As with many' studies, some areas show greater strength than 
others • It is possible -that there are some aspects of the school pro- 
gram which could and should be improved • What is Working well should - 
be retained while modifications are made^ in the less desirable aspects 

J. C. Atherton 
' Charlie M. Curtis - 

vii 



INTRODUCTION TO THE STUDY 



Probably the most serious problem facing the nation today is 
to provide an educational system which acknowledges the existence of 
individual needs among its young people and which develops adequate 
facilities and programs to meet these needs. . ^ 

In American society the development' of individual educational 
needs' taTces place in many forms and areas, both formal and informal. 
These needs start early in the individual's lif,e and continue ,throu«h- 
out his lifetime. Formal education is often said to be the chief 
instrument for preparing the individual .to enter society and the world 
of work. 

Causing considerable concern is the lack of agreement among 
educators as to the s^ructure of the career development process and ^ 
how to implement it. Some»argue that the. individual need not expe- 
rience the career development process .in school, that a career is • 
developed after leaving school when the individual is a member of the 
labor force, that individuals need only a broad and -general education 
in high school to enter and make' progress in the labor force. Others 
are convinced that a career choice must be made early in life, that 
young people must experience the process of career development in an 
educational environment in which the training provided is relevant to 



the career chosen. 



.More specif ically, social "scientists are saying that career 
development is a continuous process, beginning early in life and taking 
place at all educational levels, particu|pHy \n the high scl^ool since. 
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it is the 'only institution reaching most youth at the age when they 
are most likely to make career decisions. They either enter the labor 
force at graduation, or* they seek further preparation. 

Today, with the increasing population a^d social change, the 
accent is on young people. The "standard" approach to group ins true- 
-» tion'in high school where attention is focused on the subjects 
prescribed for graduation is undergoing some dramatic changes. Gener- 
ally, people are questioning^ the disproportionate pressure placed > 
upon high school students ^to prepare for and attend coll^g^.' Program 
planners are not seen as hostile to career development, although they 
- provide a minimum of instruction about the world of work and the kinds 
. of skills in respect to the fcareer needs of students. Disappointing 
to many, however, is the fact th.at, while the high schqol is considered 
a major agency affecting vocational development., it makes no large 
scale effort to discover ways of ^relating its students to work. ' 

Society has ^certain expectations of the school. Many of these 
^re verbalized in general statements of philosophy, but* oneUhing is 
very clear; parents, school boards, employers, and most certainly 
' students expect the schools to assist young people in becoming effec- 
tive contributors and functional members of the community in which 
they live. * ' * 

Answers to questions raised in favor of a different school orien- 
tation may be associated with the problems of graduates who try to find 
work rather tharr continuing school '^^fter high school graduation— are 
they readily absorbed in the labor forc^ If employed, are they under 
or over employed? Are they advancing on the ocdupational ladder? 

2 
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In order that schooTs perform this task, it is particularly 
important to look ahead in the educational field, since policies, 
programs and activities have to be decided upon far in 'advance of the 

time when they reach theii; maximum period of ^cort^ji^ution. It is also 

/ "'^ 

important to look back; schools of today are wha^fethey are because 
somebody has made decisions in tne past. These dtQ4.si^ns have played 
a very "Important role in the development of the individixals that make, 
up our' society. 

Y ' • . — - 

Statement of the Problem 

•• ^ 

This study was primarily co^ncerned with determining the extent 
.to which the educational system of Louisiana is meeting the needs of 
the individual graduate of our secondary schools. It was also concerned 
with the post-secondary. education or training and the occupational 
experiences of these graduates. 

; The- number of young people graduating from Louisiana high schools 
has^'been increasing at a rapid pace. Were they prepared to enter the 
job market directly ajcter high school graduation? 

Other important questions are: Did the gradu/tes profit by 
vocational education at the high school level? ^...at job entry? 
...in making progress on the job? What job success have tTTe graduates 
had? What did they attribute their success to? - 

Purpose arid Significance of Study 

The need to restructure the curriculum in Louisiana's educational 
system seems to be the most acute problem facing Louisiana educators 
today. ^ To make education more relevant tO| today's needs and to the 
needs of the individual student is of primary concern to everyone. 

' "' . 12 



Programs must be provided to develop the capaci^ties and the abilities' 
of all individuals enrolled* 

The purpose of. this study was to provide information about the' 
high school experiences, post-high school education ojTtraining, '^d 
-the occupational experiences of Louisiana high scKobl graduates. 

It was the intent when conducting this study to provide infor- 
mation that may be useful to educational planners in developing adequate 
high school programs to more realistically meet the needs and interests 
of individual students. 

Definition of Probl'^ 

This study was designed to accomplish the following major ob- 
jectives: 

1. To determine aspirations and the high school experiences of 
Louisiana high school graduates, 

2. To ascerti^in the degree to which Louisiana high school 
graduate#^ continue their <edu cat ion and/or training beyond 
high school, 

3. To determine the occupational 'experiences^ of Louisiana high 
..school graduates. 

4. To determine the relevance of the high school offerings in 

^ relation to' the occupational interest and job finding expe- 

/ 

riences of Louisiana high school graduates. 

5. To determine job and income expectations of Louisiana high" 
school graduates. ^ 



/ 
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Limitations 

This study was limited to the graduates of Louisiana high schools 
.for the decade of 195'6-65; it was further limited by selecting sixteen 
parishes in Louisiana; three schools within each of these parishes; and 
randomly selecting ten students from each of the designated graduating 
classes* The sixteen parishes are located throughout Louisiana, four 
from eacbfVocatiorlal agricultural supervisory area* The three schools 
within each p^arish were selected to represent urban, semi-urban, and 
rural schools. The study was further limited by the individual 
responses from the high school graduate's experiences* * 

Source of Data ' 

The participants in this study were the graduates of; Louisiana 
high schools for the decade of 1956-65; during this period approximately 
322,751 graduated from high school; 151^67 males and 171^,384 females. 
A graduate*a sample of these graduates was used for each year. To provide 
broad coverage of graduates, the presently designated vocational agri- 
cultural supervisory areas were utilized. Four parishes were selected 
for sampling (Figure 1) in each area; thjee sthopls within each parish 
were designated. Counselors from. each designated school compiled a 
list of graduates for each year; all poa^ible addresses were obtained 

and from this group ten students were selected at random and wer$ 

*^ 

mailed the survey instrument to be returned to the local counselor. 
Counselors were trained in collecting and handling itifqrmatipn by 
Louisiana State University personnel. 
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Method of Research and Collection of Data 

The descriptive survey using the mailout technique was the method 
of research used. Data were collected by t,he use*of a multiple choice 
inventory form designed to determine the high school experiences; post- 
high school education or training and the employment experiences of 
selected Louisiana "high school graduates- The inventory was mailed to 
Louisiana high school graduates selected at random by high school 
counselors. Louisiana State University personnel from the Department 
of Vocational Agricultural Education corresponded with selected parish 
school superintendents requesting, a reply if their systems desired to 
be represented in a state-wide study concerning the occupational expe- 
riences «of Louisiana high school graduates. After the superintendents 
responded favorably to the study, the University ^nd the respective 
school boards began preparing plans for the proj€?cted endeavor. The 
School of Vocational Education of the College of Agriculture repre- 
sented the University, and the Parish Superintendent of Education 
represented the Parish School Boards. Four parishes within the four 
presently designated vocational agricultural supervisory areas .were 
selected. Three high schools within each parish were selected which, 
in the judgment^ of the administrations, were representative of the urban, 
semi-urban anJ^'ftfral areas. Principals and counselors of these selected 
schools were notified by the parish superintendent and by the University. 
Arrangements were made to me^t with each local counselor for* a training 
period conducted by University personnel. The necessary supplies and 
survey instruments, developed by the Vocational Agricultural Department 
at Louisiana State University, were provided for the counselors at this 
meeting. The survey instrument was developed following an extensive 



16 . 




to* sjeveral revisions; first it was validated by' a jury of experts. 
Consideration was gJ.veriP to suggestions and revisions were made* The,*^ 
revised instrument was then pre-tested for further vali4ation and 
clarification by a selected group of graduates at Central High School^, 
in East Baton Rouge Parish* ,From the results of this pre-test, sugges- 
tions were offered and 'final revisions were made to the survey -instru- 
ments. 

The local counselors were responsible for^ securing the "addresses 
and . nailing Xhe survey instrument to the selected graduates. The 
graduates were instructed to return the completed survey instruments 
t'o the loca^ .counselors, 

In addition, a random sample of ten graduates living within the 
school area of each school was drawn for interview by the counselor. 
The results of 'the interviews revealed no significant difference f'rom 
those who had replied to the questionnaire. Therefore the assumption 
is made that the answers received by mail wertj valid and analagous to 
high school graduates during the decade represented by this study. 

Counselors were' trained in collecting and coding information 
on IBM sheets by Louisiana State University personnel. 

Treatment of Data , 

Information on the survey instrumeht was coded and recorded on 
IBM code sheets by local counselora*. The code numbers were then 
punched into IBM cards for electronic computer programning and data 
processing^'through the facilities of the Louisiana State University 
Research Center. 



The processed data were organized into tabular form- for inter^ 
^retation and presentation* The statistical procedures involved were 



frequency and percentage distributions. 



Data relating to the high school experiences, post-high' school 
education or training and occupational experiences of selected Louisiana 
high school graduates are presented in the follcfwing section. 

Conclusions were ,drawn from the findings of this 9tudy through 

^ 

the analysis and interpretation of data. Recommendations were formu-^^"^ 

... • ^ ^ . 

lated as a resu^lt of the research. 




■ \ 



\ 



' PRESENTATION AND INTERPRETATION OF DATA 
Education in modern America is a complex social venture. Many 



^agencies, both formal and informal, play a part in the intellectual and 

vocational development of youth. Among the foremost of these is the 

public school system* In the early part of the twentieth century the 

purposes of education were set forth in the Cardinal principles of 

Education. Then some years later following the Great Depression these 

weife condensed"^and restated as the Purposes of Secondary Education. 

They are: (a) self-realization, (b) human relationships, (c) economic 

efficiency, and (d) civic responsibility.- 

The four purposes stated above are still considered major ^ 

functions of the secondary scho*pl.^ It is felt that the school has the 

responsibility to meet the individual educational needs of youth and 

to make them proficient in dealing effectively with the problems 

common to American society. ' 

The school must' provide programs which are designed to develop 

the capacities of all, individuals assigned to it. Each person should 

be provided with guidance and experiences Which will develop fully 

those personal, social , academic and vocational competencies which 

society needs. 

\ ■ . ^ 
This examination of the experiences of* a group of graduates of 

high schools in Louisiana may. give some indication of the effective- 



ness of the secoridaary^ducational program. 
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The subjects used in this study consisted' of 2,895 Louisiana 
high school graduates for the decade 1956-65. There were 1,383 males 
and 1,512 females. These participants came'*ftOfn s*Kf6en parishes 
located throughout Louisiana and from three schools in each parish-- 
one urban, one semi-urban and one rural. ^ 

Ten graduates were chosen at random by the local high school 
counselor from each of the designated graduating classes of each high 
school. The descriptive survey method with the mail questionnaire 
technique was used. Inquiries were mailed to approximately 4,700 
graduates. Data were obtained from 3 ,035>. graduates as shown in Table 1* 
This represents a response of approximately 64 percent. Of these, 2,895 
were completed so they could #be used in the entire study. 

^An examination of the data indicate that there was a relatively 

r 

f , 

consistent number of responses for each year of the decade. 

High School Curriculum Pursued and Vocational iZourses Taken ; - 
Of the 2,895 graduates who replied, 1,086 repprted they had : 
followed the college preparatory curriculum; 1,571 the gerlera.l i^ X. 

curriculum, and 238 the vocational curriculum. No explanation was * « ^ 
given them regarding what comprised these curriculums and it is 
obvious from replies of the respondents that many did not know what 
curriculum they had followed. 

- .An«examination of Table II reveals .that a total of 1,374 

persons completed four yeats of one of several vocational programs 
offered. However^ only 238 reported they had pursued a vocational 
curriculum. ' 
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It seems that vocational^ courses were popular with the high 
school students, A total of 1,735 males and ^2,202 females report the 
inclusion of one or more years of vocational training in ijtheir c«rric- 
ulums. This numb'er is greater than the total number of 2,895 respondent 
as some students were -enrolled in more than one vocational course 
during their high school, years . 

Agriculture was the most popular vocational course followed by 
male students whereas home economics was most popular with the females. 
These courses had the largest enrollments, and by far the largest 
number of students who completed four years of Tj^prk were in these areas. 
Of the males responding, 687 took one or mora^'years of agriculture, 
65 hom^ economics, 74 distributive education, 441 office education, 157 
trade and industrial education, and 311 industrial arts. The females 
.llargely took home economics and office education. A total of -21 females 
enrolled li^ agriculture, 1,130 in home economics, 76 distributive 
education, 902 office education, 32 trade and imdustfial education, and 
41 in industrial arts. 

A vast majority of students enrolled in office education 
completed either one year or two years of work in this area. 

Students pursuing a vocational course for four years numbered 
1,374, for three years 422, for two years 951, and for only one year ^ 
1,190. Over one-third of the respondents liad taken a specific voca- 
tional field for the four years of high school. 

F.eelings Toward High School Curricula 

To a marked degree,- the students held a favorable attitude 
toward" the high school pinrficula they pursued, Table III. 

23 
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Slightly less than 5 percent reported they disliked or disliked very 
much the curricula* Mosf of the answers conceiErning the curricula fell 
^ In the liked very much and liked categories (46.2 percent and 47^9 per- 
cent respective ly)^. 

The. percent of females who liked very much their high school 
curricula was 54-9 while it was only 36.7 for the males • A higher • 
percent of the males liked their curricula, 56*1 in contrast with 40.5 
for the females • A slightly higher percent of males (5.7) disliked 
their curricula than females Less than 1 percent of either 

group disliked very much their curricula* 
I 

Things Liked Most in High School 

There was cor^9iderable>difference of, response from the males 

and females relating to. the i things they liked most in high schqol with 

^ne notable exception, Table IV. Apptoximately the same percent of 

males (26.2) and females (27 .0) reported tha.t friends was their greatest 

« 

like while in high school, ♦ 

Athletics was the thing liked most by more males (33.5%) than 
anything else. Hc^wever, only 8.9 percent of the females gave this a . 
top ranking. 

Things liked most by niales in high school were athletics, 33\5 
percent, friends 26.2 percent, activities 14.5 percent, courses 13.3 
percent, all things 3.7 percent and other 1.2 percent. Only 7.6 per- 
cent failed to respond to this question*, Females liked most activities 
27';'5 percent, friends 27.0 percent, courses 21.9 percent, athletics 8.9 
percent, all things 6.7 percent, other 1.3 percent. No response to the 
question was made by 6.7 percent. 
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Things Liked Least in High School ' ' 

Coursewofrk was least liked in high school by a higher percentage 
of respondents than any other thing. More males disliked it (50L) 
than females (410), Table V. A substantially higher number of females 
disliked athletics than did maizes. ' Slightly over 10 percent of 
' each sex reported that they' disliked all things relating to the hi| 
school. - • »" 

A high percent of all respondents failed to respond to the 
question. No reasons were -given for their not replying. ^ A partial 

s 

answer mayj,be found in the previous table where it is shown that some 
students reported they liked all school activities, however, many more 
failed to state their dislikes^, 

Male respondents indicated that they disliked courses taken 

•i- 

in school more than any other item. These were followed by: all, 
activities, athletics and friends. It was significant to note that . 
40.-5 percent didf not reply. Courses was also listed as among things 
least liked by females by 27.1 percent; foil-owed by athletics, 13.7 
percent; all, 11.5 percent; activities, 3.9 percent; friends, 0.9 per- 
cent; and no reply "by 42.9 percent. 

Courses, Liked Most in High School 

Nearly 95 percent of the respondents listed the courses they 
liked most in high school, Table VI. The views of the mal^s and 
females vary considerably. Mathematics was liked most by the largest- 
number of malg^ and English was the most popular course reported by 
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-ffi^fllAg.. Agriculture, science, and social studies were -liked by 
a somewhat higher percentage of males than females. On the other hand, 
females rated higher than did males home economic^ and business. 

Courses liked most by males were: mathematics 30.0 percent, 
social studies 16,1 percent, science 15.0 percent, agriculture 11.7 
percent, English 9.1 percent, business 4.7 percent, other vocational 
courses 4.0 percent, health and physical education 3.0 percent,^ and . 
home economics 0.5 percent. The females liked most English 25.1 per- 
cent, business 16.4 percent, mathematics 15.3 percent, home economics 
15+. 3 percent, social studies 11.8 percent, science 7.8 percent, health 
and physical education 2.4 percent, other vocational courses 1.4 per- 
cent _and- agriculture 0.3 percent* 

Of the vocational offerings, agriculture was popular with the 
Is ' » •• 

males while bus ineaa^ and. -home economics were popular with the females. 

Courses Liked Least in High School 

' English was by far the least liked course in high school by the 
male students. Table VII. This is in ^contrast with its being listed 
by females as their most popular course. Similarly, mathematics was 
rated the least liked course in high school by the females but it was 
listed as most liked hy the males. Very few students re^Vted they 
liked least any vocational course. _ Couxses least liked by male high 
school students were: English 42.2 percent, mathematics 19*5 percent, 
social studies 11*4 percent, science 9.4 percent, business 2.0 percent, 
agriculture 1.3 percent, health and physical education 0.9 percent, 
other vocational courses 0.3. percent, and home economics 0.1 percent* 
No replies were made to this item by 12.9^percent* < 
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— Females reported^hat they^i4ce d. l ea st m athema^^ by 36.1 per c^ivt-^ 
science 17.3 percent, social studies 15.5 percent, English 11.3 percent, 
home economics 3.8 percent, health and physical education 3.6 percent, 
business 2.8 percent, other vocational courses 0.4 percent and agricul- 
ture 0.1 percent. A total of 9.1 percent failed to reply to this\ 

Over 80 percent of all studer^ts disliked most mathematics, English, 
science and social studies. 



Course Recommendations by Graduate to Person Entering High School 

Respondents were asked if they would' suggest to a young person just 
entering high schop^l to t^ke the courses they had taken while in high 
schpol and to recommend what ^courses they would suggest if different. 

Of the 2,895 respondejits, 1,677 or 58.0 percent would recommend 
those courses they had taketf while enrolled in high school to the incoining 
student. Table VIII. Relatively few respondents would recommend ajchange 
in curriculums to the gper^l curriculum. • 

The majority,- of the male respondents (52.9 percent) would recom- 
mend the courses they had taken. Other courses recommended were academic 
16."oipercent, vocational 10.3 percent, general 3.0 percent, and recrea- 
tional 0.3 percent. Guidance in scheduling was recommended by 9.5 percent. 

Approximately two-thirds of the females .(62.4 perpent) would recom- 
mend those courses they had taken, while 13.2 per cent rec^o^nnended taking . 
academic, 8.8 percent vocational, 2.6 percent, general, and 0.3 percent 
recreational. Over 6*0 percent would recommend that students Secure guid- 

V 

ance when setting up their courses. 

The acadetaic or college preparatory curriculum and the vocational 
curriculums seem to be most popular with the former students. 
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High School Courses Beneficial Whjen Looking F or A Job 

A total of 1,773 respondents felt that their high school courses 
were beneficial when they were seeking employment, Table IX, The 
percentage of females who felt their courses useful was somewhat higher 
than that for males. It is interesting that 30.2 percent reported that 
their high school courses were not of benefit to them when searching 
for work. 

Courses listed by males as beneficial when seeking employment 
are listed in descending order of frequency as: mathematics, English, 
business, agriculture, other vocational, science, social studies, and 
health and "physical education. Females listed beneficial courses in 
descending order of frequency as business, English, mathematics, home 
.. economics, sciencd, other vocational, social studies, health and physical 
education, and agriculture.. 

Over one-half of the females responding to this question listed' 
business as beneficial to them when seeking employment. ^A high per- 
centage of the respondents failed to reply to this question. 

High School Efforts to Prepare Students for Job 

Over two-thirds of the respondents felt that the high school made 
an effort to prepare them for a job. Table X. Only 9.8 percent reported- 
that the high school made no effort at all to prepare them for a job. 

i 

The males reported by 27.9 percent that the high schdol made a 
great deal of effort to prepare them for a job, some effort 37.8 percent, 
little effort 17.9 percent, and no effort at all 11.1 percent. The 
females, 32.9 percent, stated that the schools expended a great deal 
of effort to prepare them for a job, 37.6 percent some effort, 14.2 per- 
cent little effort, and 8.5^ercerit no. effort at all. • 
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A higher percentage of males felt, that the high school made 
little effort or no effort at all to prepare them for a job, whereas 
more females repotted that the high scho^ols expended a great deal of 
effort to prepare them for a job. 

Effort Expended While in High School to Secure Training Needed 
for Employment 7 

Apparent/ly -preparing for future employment was not a strong 
motivating force in the lives of the respondents while attending high 
schooTf Table /xi. Very few, 8.4 percent of the group, reported that 
th^y had tried very hard^to secure training needed for employment. Only 
4.6 percent <if the male^ felt that they had tried very hard. The female 
oh the average reported that they had expended more effort to secure 
training needed for employment. 

Over one-half of the students reported^ that they had expended as 
much Ciffort as the average student to secure training needed for em- 
ployment. Only 16.8 percent of the males and 31.1 percent of the 
females felt they had expended more effort than the average student. 
Nearly 30 percent of the males reported they hajd expended little or* 
not much effort at all in this direction. 

Job Aspirations While in High School 

, Over one-half of the males, 50.6 percent, and 34.7 percent of * 
the females did not list their job aspirations while high school 
students, Table XII. This would seem to indicate that many did not 
have strong job aspirations, especially in light of evidence presented 
in the previous table that a relatively small percentage had expended 
^much effort fio^prepire^.'f^^^^ employment. 
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Re spondents, were a& k ed t o ind 1 ca t e_ j pb __a ^ p 1 r a t i on <= 
the career cluster in which they had hoped to secure' employment. Public* 
service occupations were desired by the largest group of males, whereas 
business and office and public serv:ice occupations were most popular 
' areas'fcr job, choices by the females\ All fifteen career clusters were 
aspire^ to by some of the male respbndents. The environment cluster 
was the only one which did not receive any response frota the females. 



The "job levels aspired to ranged from thie unskilled to the pro- 
fessional. The professional level was most popular with each sex. The 
clerical level was popular with the females, but did riot have many 
maltf aspirants, ^ • ' • 

Very few respondents aspired to the semi-skilled and' unskilled 
levels of employment. The supervisory level and sales level were not ^ 

very popular with the respondents, » 

s ' • ' ' ^ 

Reasons For Accepting Job Offering s 

The respondents were asked, "If someone were to offer you two jobs, 
one a secure job with adequate income, the other not so Sj^cure but 
with more opportunity for advancement, which^ p^ej^ould. you take?" 

Both choices were popular, but the males showed more affinity 

for opportunity while the females favored slightly security, Table XIII. 

The males who preferred opportunity were 57,4 percent and the femiCles 

^44.7 percent. Favoring security were males, 38.5 percent and feiSales, 

) ' ■ 

49^7 percent • 

Conunents by some of the respondents Indicated that their choice 
was based upon certain suppositions. For example ,/ several females re- 
ported- that if^hej^r husbands were meeting the needs of the family 
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^^^^ 

adequately ,t:hey would choose opportunity, but otherwise .they would 
prefer security. A male indicated that his choice would be predicated 
on family needs. _ . 

Kind of Job Graduates Would Like Most To Have Now 

There is a probability Ihat. the job aspirations of respondents 
will represent a more realistic viewpoint into the real world of work 
now tttkt they have been out of high school for a period of time. Some 
respondents, of each sex would like most to*have a job .in every one of 
the fifteen career cltfste^s, Table XIV. 

Public service, business an<d office, and agribusiness and 
natural resources are the^areer clusters most preferred by tbe male 
respondents. The female respondents like most the fields of business 
and office, and public service. These are the same career clusters 
most often aspired to by the high school students although the number 
now aspiring to each cluster is greater than when they were students 
in high school.' 

The professional level of employment is desired most by more 
respondents than any dtherlevel. -^pwever, some individuals desire 
most each level of employment including the unskilled. Over, one-half 
the males would like jobs most in professional, managetial, or 'skilled 
level-s. A much higher percentage desire managerial positions than 
aspired to this job level while high school students. 

The females largely aspired to positions on the professional j 
and clerical levels. These were the most popular levels for the high 
school students i * ' < , 
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Job Expectations Five Years From Now 

Few males, 2,6 percent, planned to go back to school, however, 
11.4 percent of the females indicated they planned to take additional 
schooling, , Table XV. ^ A - ' 

The male respondents reported a high level of job stability in 
their job expectations five years from now. A substantial qjajority 
expected to be wording in the same job they presently hold, 33.0 per- 
cent;or to be worlcing^with th^ same company in, a. better job, 38*7 per- 
cent. Other job expectations -were reported by percent. , 

Much less job stability was expected by the female respondents. 
Ottly 12.0 percent expected to be working with the same company but in 
a better job^and~.22 -4 percent expected to be working in the same job 
they currently had. Nearly one- third reported they had other job 
expectations JEive years from now. This may mean that many females do 
not plan' to continue in the job market during the next several years- 

Income Expectations Five Years From Now 

Practically all male, respondents , 85.8 percent, expected an 
annual income of $8,000 or above five years from now. Table XVI. No 

reply was made to this item by 8.0 percent. Only 6.2 percent expected 

~" — ^--^ — ^ — J- — ■ - - ■ — " - ■ — — — 

an annual income less than $8,000 five years from now. These expecta- 
tions contrast considerably with income expectations .of the females. 
.For example, 37.2 percent did not respond to this item. This possibly 
indicates that many more females than the 28.3 peiscent reporting expe( 
an annual income of less than $8,000 and only 34.5 percent expect to 
receive an income of $8,000 or higher per year. 
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The females expect largely that the income of their spouse f 
years from now will be $8,000 or above* -Only 9*4 percent feel that 
their spouse will have an income of less than $8,000. The large numb 
of no replies, 44*7 percent, may indicate that many males do not plan 
for their wives to be in the labor market five years from now. 
Slightly over one-fifth of the males, 20.6 percent, expect the income 
of theft 'spouse to be $8,000 or above. 

Post High School Institution Attended - 

Over 80 percent of the respondents indicated that they had 
attended a post high school educational institution. Table XVII. 
Over one-half of the group had enrolled in a colleg'e or university. , 
The vocational- technical schools attracted the next largest number 
of high school graduates. The business colleges were attended by 
8.0 percent of the females, but by only 2.7 percent of the males. 
Colleges and universities were attended by more males, whereas more 
females atjLended the vocational-technical schools. ^ 

The percentage of individuals failing td list^ a post high school 
institution attended approximated 20.0. This was almost evenly divided 
between males and females. 

As one would expect, very few persons attended a junibr college, 

"*there being only one junior college in the 'State. 

* 

Respondents Completing Post High 'School Traininj^ PWgram 

Over one-half of the participants in this study completed a post 

^^ - . 

high school educational training program. Table XVIII. Those reporting 
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thfey failed to complete their course of training were 24*9 percent while 
22.1 percent failed to respond to this item. - . ' 

Over on e'-third of all respondents, 39.6 percent of the males and • 
32.8 percent of the females, completed college or. university training* 
A highe^v percentage of males (58.0) than females (48.3) completed some ^ 
form of post high school training. - - 

Th6 percentage of dropout^ is highest for^ enrollees in vocational- 
technical courses. It was noted in a previous table that 11.8 percent of 
all students enrolled in these courses. Only 5.1 percent completed this 
training. The lack o£ persistence by female enrollees is especially signifi- 
cant since 12.9 percent of the females were in this type of training, but 
only 4.2 percent remained until completion. This is less than one-third .o£ 
those who took such training. 

Amount of Post High School Training Program Completed 

Of the 722 persons who reported they had not completed their post high 
school training program, only 6.0 percent are still in training. Table XIX. 

Some individuals failed to Complete each type of training, "but the 
two areas in which most of these were enrolled were college or university 
and vocational- technical school. Other programs accounted for 30.6 percent 
of these respondents. 

During the .early part^of the training program there .was a relatively 
heavy attrition of students. There were 94 college or university dropouts 
and 42 leavers from the vocational-technical school. Early dropouts among 
females was much greater than for males in the vocational-technical programs. 
The percentage of early college dropouts was higher for males. 

Evaluation of High School Courses in Learning New Skills Required in 
Post High School Training^ 

Of those individuals replying to the question there vas a relatively 
small percentage who felt that high school courses were of little or no bene- 
fit to them in learning new skills required in post high sch^l* training, 
^ ' 43 . 
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eXX* Those reporting it to be of little benefit were, IXJI >^ce!ilt v^^^^ 
s and 6.7 per^nt females^ those reporting it to be of benefit ta\^ ^' 
were 2t8 percent males and 2,1 percent females • . , / '^•■-'t- 



Females rated the high school coursework of consid^r^^le.benefit 
37 percent whereas 30.2 percent of the males felt this^rway. More^'ma^^^ 
ra^ed the high school courses of some benefit in learning n^aw skills re-^^ 
quired in post high* schpol training. ^ l '^ i.^v ' • 



.Courses Helpful in Learning New Skills Required in Post High ' ' ' 

School Training I ^ , V 

The majority of respondents failed to list the course they felt was 
-most helpful to them in .learning new skills in post high school training, : 
Table XXI. ' V ' . ' • / 

In only threl^ courses did as many as 10 percent of the .total Jroup 
feel that it i^as most helpful in learning new skills required \in post hi^h' 
school training. Th^se were mathematics 13.5 percent, business 11.1 percent, 
and English 10.3 percent.^ The males, 19.6 percent, rated mathematics most 
helpful whereas onl^^^TTs^ercent of the females gave this rating^ to it. On 
the other hand 17.0 percent i>f the females rated business most helpful 'but 
only 4.7 males considered it such. More females also found English^ beneficial 

than did males. ^ ' ' , ^ . ' 

* * . * ^ • * 

Nwl^^..??^Z>f found' most helpful by either sex Was home economics. 



No' 



"^^l^^^y^^ helpful- Itv^should be noted;,' howe^J^er, -that very^ few ) 



males enrolDad in home economics courses 



Type -or 'Kin 



lilitarv Training* Received 



. Ten of tq'e feinale\arid 478 of the males" reported they had received 
military training. Table/ XXII. The rnajority' of th^ had been given 



technical training, 
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Four of the females and 274 males had technical training in the 
armed forces. Seventy-two respondents had been giVen training in the 
clerical field, 68 had received leadership training, and 70 had taken 
other types of training. ' * * / 

Courses Helpful ^iri'Mi/lit^^Trainihg 

A variety of high school courses were listed as most helpful in 
military training t>y the 280 persons who responded to 'this question. 
Table XXIII. Mathematics was beneficial to the largest group with 
business courses in second place. Since many of the persons in 
military service too^bchnical and clerical training it seems logical 
that those courses should have proven" useful. 

Of the 280 persons reporting the courses, most helpful to them 

in their military training, mathematics was chosen by 115, business 64, 

^English 37, science 23, health and physical education 14, agriculture 

11, Other vocational courses 9, and social studies 7. It seems inter- 

« 

esting that agriculture was listed as most help*ful by ten males and 
one female. Apparently none of the respondents were in an *area ot 
activity where home economics was of parammint importance. 

Evaluation of High School Courses in Preparing for Military 
Service Job * 

The respondents whb had been in military service were asked to 
evaluate their high school courses in preparing them for military 
service jobs. Analysis of data in Table XXIV reveal that most persons 
gave mathematics a high raU^ing. No respondent reported that ^he was 
not prepared in mathematics skills. 



49 

■ '58 



o 

> 

Pi 



















f 




















































o 


CM <- 






00 


O 




1 






» • 


• 


• 


• 












CO 










m 


O 


C CO 






r-I 


r-I 






r-I 


r-I 


O 






a 














r-I 


e c 




























































o 




♦ 


VO 


CO 


00 


CO 


r-I 




00 


cr cd 




o 




00 


r-I 








00 












r-I 
















6 




VO 


VD 


CO 


a\ 


o 




t 


4J 














• 






d 










CO 


r-I 


o 




a) 


<u 






CO 






r-I 


o . 






o 














r-I 


C t-i 




























































a CO 




♦ 


00 


o 






VO 


00 


00 


CO 




o 




CO 


m 




r-I 


m 


00 










r-I 


r-» 








<J- 








o 


O 


00 


■ o 


t 


CM 


o 




1 






















c 




CO 


m 








o 


CO 








CO 


CO 










^ r-I 




a 














f 


4J r-I 


















Cd 






































00 


CO 




• 




r-I 






t 


r-I 






o 


r-I 


\o 




CO 






00 








r-I 


rr-K 


r-I 








<J- 


















Q 


Q 




t 


















CO 


u 


c 


o 


VO 


CM 


r-I 




VO 


o 






(If 




r? 


CO ' 






,_l 


Q 


Xi r-I 




a 














r-I 


O •r< 






























• 










CO 


















• 






• 


0^ 




vO 




0^ 


00 


00 






o 




00 


m 


m 


vO 




00 












r-I 








<r 








* 














o 






m 




CO 


CO 


VO 




o 


•H 


t 


















4J 


u 


c 


o 






r-I 




CO 


o 


Cd CO 




0) 






CM 


r-I 






o 


a r-I 




a 














r-4 


r-I 




















C i-< 








































g CO 




• 


o 


00 


CO 


m 




m 


00 






o 


o 




sr 


m 




r-I 


00 


O 
O 




? 


•r-I 


r-I 








» 


<J- 












TJ 
















TJ 




0) 








r-I 








0) 












Cd 












Cd 








4J 






c 


Cd* 




a 


tJ 






O 






o 


a 




0) 


0) 






H 






•H 


<u 




u 


















d) ' 


On 




'O 










Cd 


a 








0) 












! 

1^ 




>^ 


0) 












Cd 




r-I 


^4 


Cd 










a 


r-I 




oi 


a 


a 










0) 


0) 








0) 


r-I 












a 


Cd 


u 


a 








P4 








r-I 


a 


0) 












r-I 


0) 














Xi 




r-I 




O 












o 




0) 


o 


O 


o 


___o 












12 




P4 


^2 


^2 





< 



O 

£ 

(l4 



CO 
CO 

o 
o 

s 

o 

CO 



o 

M 

o 

§ 

M 
H 

< 



In mathematics 'skills 92.8 percent stated they were moderately 
prepared,, well prepared or very well prepared; in job skills 58,8 per- 
cent; comnunication skills 76 ;0c percent; science skills* 75.2; gSad 
equipment andvinachine use 54. T percent, ^' 

Over 14 percent reported they were not prepared in job skills 
(14,1) and equipment and machine use (14.5) • In three job areas at 
least 10 percent reported they were poor 1]^ prepared. These, were 
equipment and machines ttisa 15.0 percent, communicjations-'Skills 11.3 
percent, and job skills 11 >1 percent. ^ 

Current Employment Status ' - ' 

The level of unemplojrment of the respondents was far below the 
state and national levels . Of the males 2.6 percent reported they were 
unemployed and for the females 3.2 percent. This is a total of 
persons out of a total of 2,895% Table XXV. 

Full time employment was held- by 94.6 percent of the^ males and 
48.0 percent of the females. Another 1.8 percent of the males and 
7.6 of the females were employed part time. Full time homemaker was 
^the status of 39.9 percent of the females and of 0.6 percent of the * 
males. ^ 

•One percent of the males^and 1.3 percent of the females did not 
state their current employment status. 

Graduates Present dnd First Area of. Employment - 

There seems to be a marked ^iegree of stability in areas of 
employment in which the respondents began work and are currently 
employed. Tables XXVI' and XXVII. " ^ ^ ~ 
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It may^.be noted that the number of females not stating present 

area of employment is much larger than those not giving first area of 

/ 

employment. No doubt this is partially due to the fact that 39*9 
percent of the females stated they were ^currently full time homemakers. 
There were 604 full time female homemaker^s. Many of these apparently 
worked a while after high school graduation. 

There was a noticable increase ^in the number of males currently 
employed over first employment in the following areas: agribusiness 
and natural resources, business and office, communication and media^, = 



health, manufacturing, marketing and distribution, personal service, 

and public service. The greatest increase was in the area of public'^''^" 

service. 

In the area of business and office, 234 less females were- currently 
employed than in their , first area of employment. Othey noticable drops 
in current employment versus first area of employment were in the areas . 
of commutiication and media, construction, and* manufacturing. 

Graduates Present and First Level of Employment 

Many of the respondents have progressed upward on the employment 
ladder since their initial employment. Tables XXVIII and XXIX. Current 
employmelit levels of males are primarily in the professional, managerial, 
skilled, and technical. Each of thes*e levels plus supervisory have shown 
a noticable increase "in the numbers so employed. There has been a 
corresponding decrease numbers of males employed at levels of un- 
skilled, semi-skilled, and clerical. 

Over 280 more females failed to report current employment' level 
than reported first employment level. Nevertheless,, a noticable increase 
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was reported in number of females employed at the lavels of professional, 
managerial, and supervisory.. The greatest loss of employment was in 
the clerical level. Few females were employed at levels of unskilled, 
semi-skilled, and technical* 

Most respondents felt that job progress came about as a result 
of hard wprk. Very few believed that progress on the job was the 
result of luck, and several respondents* coinmented that a combination 
of hard work and luck were useful in bringing about job progress. 

Evaluation of High School Training in Preparing for Job Entry 

There is a contrast of replies given by mal,es and femalps with 
reference to their evaluation , of high school training in^ preparing 
them for job entry, Table XXX. More females reported that the train- 
ing was rngr-e^^helpful in preparing^ for initial job entry than it 
was f^^fj gj^jjy into their present job.^ The males, on the <jther hand, 
felrt->tt)at 'Sieir high school training was more beneficial for entry 
into tlieir current job than it was -in preparing 4:hem for initial 
employment. - ' 

Few respondents felt that their high school training was of 
no help^ in preparing for ^ob entry into first job, 5.5 percent. Or 
present job, 3.6 percent. 

The percentage of females failing to reply to this question 
was considerably larger than for males, possibly due to the number 
of full time homemakers. ^ 
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High School^Courses Benefitting Responden ts Most 




Graduates were asked to specify the course which benefitted 
them most with respect to their present job and first job. There is 
a lot of similarity of responses relative to courses most beneficial 
on the first job and the present job, Table, XXXI. 

The males listed most freW^tly courses- most .helpful in their- 
presenii-'joy as mathematics, English, business, science and agriculture. 
Mathematics anH~English were listed much more frequently as beneficial 
in their present job. These same courses were most helpful in their 

first jobs also,. 

Courses the females lisl;ed. as most beneficial in their current 
jobs were. ijusiness,} English, mathematics, and home economics in de- 
scending order of fx^guency. Courses given as most beneficial in 
their first employmentT were business, English, mathematics, and home ^ 
' economics in that order. /Business and mathematics were listed .as 
vfiTeneficial more often in their first job than they were in their present 
job. . . ■ . ' ' ^ 

4 

Degree to Which High School Courses Prepared Gra duates f or ^ _ 
First and Present Jobs by Skill Areas - ' , 

'The male respondents reported that their high school courses pre- 
pared them best for their first jobs in the area of mathematics 
skills and least well for machines and equipment use. Table XXXII. 
Those reporting by skill areas that they were poorly or not prepared 
were ma'th^tics skills 8.5 percent, science skills 14.4 percent, 
machines and equipment use 24.6" percent, communication skills 14.8 
percent, job skills 21.2 percent, and job interview skills 21.3 

percent. , 
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Overall, the females seemed to feel that they were better 
prepared for their first jobs than did the males. Those reporting 
that high school courses left them poorly prepared or not prepared 
were mathematics skills 5.7 percent, communication skills 6.5 percent, 
job skills 10,3 percent, science skills 10.4 percent, ^job interview 
skills 13.3 percent and machines and equipment use 14^ percent. In 
every skill area except science sjcills, the percentage of females, 
reporting they were very well. prepared exceeded that of the males. 

A higher percenta^ge of males than females reported their high * 
school courses left them very well prepared for their present jobs in 
every skill area^ Table XXXIII. This is the opposite of the reports 
on their preparation for their first jobs. It is noteworthy also that 
a larger percentage of males than femalejs .reported t;hey were poorly 
prepared or not -prepared in each job §kill area. In three sk'iH^ areas 
over 20 percent of the males felt they'^were poorly prepared or not 
prepared. These were machines and equipment use 24l5 percent, j'ob 
interview skills 23.8 percent, and job skills 21.3 percent. In only 
one job skill ^^rea, machines and equipment use, did as many as 10 per- 
cent of the females report they were unprepared by high school course- 
work for their present job. There were 11.3 percent repotting lack of 
preparation in this area. C 

■ h ■ 

How Re'Spoodents Located Jobs 

School personnel , were not a major r^eour'ce in assisting high 

school graduates to locate jobs,, although they weue of more assistance 

■ * * 

in the securing of initial employment, Table XXXIV. 
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" A variety of means ifere utilized in locating jobs. Two methods , 
stand out as \he major ones used these being direct application to 
^the business and a ^r^en^- or relative. It should be noted that the 
very small percentage who ^cated jobs through the school counselor 
is largely due to the fact that a majority of the resp6ndents did not 
have counselor service available in the high school during their tenure. 

Over one- third of the males, 34.6 percent used a friend or 
relative in locating their first job. This source was used to locate 
present jobs by-29.lTpercent. Direct application was used by more 
males, 37.0 percent, to secure present employment; than was made to 
locate th^ir first job, 2^/5 percent. The females utilized direct ^ 
application to business and a friend or relative to locate first jobs ^ 
more frequently than they did for present job. 

Satisfaction With Present and First Job 

Essential to the happiness of an individual and his family is 
job satisfaction. " It is a common belief .that lack of specific job 
training leads to underemployment and general job dissatisfaction. 

Respondents indicated the degree to which tTiey were satisfied 
with various aspects of their present jobs,, Table XXXV. A vast 
* majority of the males were satisfied with each aspect of their present 
job. Most were very satisfied or satisfied with the work 86.7 percent, 
supervision 84.7 percent, work conditions 80.0 percent, their co-workers 
76.8 percent, fringe benefits 75.1 percent, pay 74.8 percent, and 
'promotion possibilities 71.2 percent. ' ' 

Since many females were fulltime homemakers and not working, it 
may be well to note the percentages who were dissatisfied or very 



67 




* - : 



ERIC 



CO 



a: 

H 

M 

O 
M 



CO 
M 

H 
< 
CO 





0) 


VO 


VO 




VO 






• 


• 


• 


• • 






VO 


00 










.cn 










CM 






















0 














<U 


• 


• 














cn ^ - 






Ma 


to 









.00 

U U 
O rH 

5 



a 
o 



CO 



Sf} 

u 

<u 

•it! 

o 

f 

o 
a 



CO 



CO 



cd 

PL4 



CO 
60 



Si- 




CM 


00 




o 


* 


* 




• 


• 


• 






<!■ 




sf 


o 


CM 


CM 






sf 


o 












f— 1 




f-l 


cn 




cn 


o 


* 


* 




• 


• 


• 




vO 


vO 


f— 1 


CM 


o 




CO 






1— 1 - 


o 












1— 1 


a\ 


CM. 


CM 


in 


CM 


o 














CM 


O 


f-l 






o 




CM 






<t 


o 












f— 1 




Sf 


OS 




OS 


o 


* 


• 


* 


• 


• 


• 




m 


1— 1 




CM 


o 




CO 






f-l 


o 












" f— 1 


in 


o 


Sf 


CM 




o 


• 


• 


• 


• 


• 


• 


00 


OS 


cn 






o 


CM 


t— f 






sf 


o 












rH 


CM 


VO 


VO 


, o 


VO 


o 


o 


VO 


m 


CM 


in 


o 


<f 


CO 








o 












1— 1 




sf 


as 


00 


CM 


o 


• 


• 


• 


• 




• 


00 


CM 


vO 


i-H 


o 


o 


1— 1 


CM 






m 


9 














CM 


O 






m 


o 




• 


• 


• 


• 


• 


00 


cn 


rH 


CM 




o 


CO 


cn 


I— 1 




1— 1 


o 












1— 1 


sf 




m 






o 


• 


• 


• 


• 


• 


• 


OS 


vO 






to 


o 


1— 1 


CM 








o 












f— 1 


VO 


CM 


sf 




00 


o 
















f-H 


CM 


CM 


o 


o 


cn 


Sf 


f-H 




l-l 


o 












l-l 


VO 




o\ 


00 


00 


o 














sf 


as 






00 


o 


CM 


f-H 






<!■ 


o 














O 


f-H 


o 




CM 


o 


• 










• 




o 


00 




<t 


o 












o 















c 








o 




\ 


0 


•H 






•H 


4J 






m 


o 






CO 


td • 


CO 


•H 


•H 


m 


•H 




4J 


CO 


4J 


CO 


Cd 


•r4 


>^ Cd 


•H 


' CO 


4J 


U CO 


4J 


CO 


cd 




Cd 


•ri 


CO 


> 


CO 







•0 






0) 












«H 






CO 






'ri 






4J 


>^ 




<d 


l-l 




CO 


cx 




CO 






•H 














o 


> 




J23 



Cd 
o 



' 68 



hi 



77 



dissatisfied with the various aspects of their present job. The 

degrees of dissal-j(,sfacf-iSn were pay 8*8 percent, promotion possibilities 

u - _ ^ 

8*7 percent, frin^,^j^enef its 6J percent, work conditions 5*0 percent, 

co-workers 4.6 5erfcen^fi "Supervision 1.7 percent, and* work 1.2 percent. 

Both mafss^TOjd'^ females expressed most satisfaction from their 



work. * 



' Tfl|re^S7as less satisfaction w-ith each aspect of their first 
job by each s^x ti^i^t^ith their present job, Table XXXVI* The males 
more frequently ^jw^^essed dissatisfaction than did the females, i 
Supervision was the only area in which either^males or females had 
less than 10 percent dissatisfaction. Over 30 percent of the males 
were dissatisfied with pay and with fringe benefits. The least dis- 
satisfaction was in the area of supervision. The females expressed most 
dissatisfaction with promotion possibilities 24^3 percent, pay 24,1 per- 
cent, and fringe benefits 17.8 percent. As in thfe case of the males, 
there was least dissatisfaction it> the area of J job supervision. 

Reasons for Leaving First Job - 

A variety of reasons Were given by respondents for leaving 
their first job. Table XXXVII. Of those stating a reason besides 
"other, promotion to a different company was the reason stated most 
often by both males and females. Going back to school and dislike 
for the job were the next most often given reasons for leaving their 
first job. Health reasons seem to have been more of a factor with the 
females than with .the males. , Only 19 of the respondents reported they 
had been fired from their first jobs. Going into business for them- 
selves was given as the reason for leaving employment J>y 72 persons, 
59. of whom were males . 
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• Although some respondents reported they were still working at 

t'^eir first job, indications are that there was relatively high job 
mobility within each sex g'roup. Those reporting they had held three 
or^ore c^fferent jobs w^re 6^4 males and 632 females out of a total 
of 2i,895 |Vspondents. ^ 

« Most graduates had only shorg periods, if any, of unemployment. 



'ibe^.e' were'fi90 males or 13.7 percent ^o reported that they had been 
unemployed Lt some time for a period of^more than three months, 

experienced nior^ prolonged periods of unemployment as 607 or 
4,0 • 1 ^\5pei;cent reported ^fhat they had beep unemployed for a period of more 
than^Hthree^ months sot^^tame since high school graduation. It is not 

known, however, how many, of^jjiese unemployed were full time homemakers 

J * ^ ^ ^ ^ ' ^ ' ^ ' I ^ " 'i 

''and nv^. seeking employment* .-j,;! 

.V . 4^.-/-^^ , - ^ - - 
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary * 

The primary objective of this study was to secure information , 

. . ' / 

about the high school experiences, post high school education or 
training, and the occupational experiences of Louisiana h:^gh school 
graduates. It was also concerned with their aspirations and ex- 
pectations. 

The descriptive survey 'using the mailout technique was the 
method of research used. Information was received from 2,895 
Louisiana high school graduates who had graduated during the period 
1956-1965. 

Statistical procedures used for analyzing data were number and 
percent distributions ^ 

Findings of the study are summarized as follows: 

1. Of the 2,895 respondents, 1,571 reported th^y had pursued 
the general curriculum; 1,086 the college preparatory curriculum; and. 
238 the vocational curriculum. It is obvio^^^J^ many graduates did V 
not know which curriculum they putsued, sirni^ 1,374 of them completed 
four years of one of several vocational prog|^ams offered and 422 others 
completed three years. / 

2. Some individuals took more tharuone type of vocational 
education as 1,735 males and 2 ,202^ fem|l|s reported ofie or^more years 
of a specific vocational cours^ ift'^thdW^ curriculums. ^ \^ 

3. Agriculture was the most f)cmi^lar vocational course for 
males and home economics and office occupations were most popular 
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with the females. Males taking agriculture totaled 687; females in . 
home economics 1,130 and in of fide education 902. 

4. Less than 5 percent of , the respondents disliked their high 
school curricula. 

Males liked most in high schpdl athletics and friends. 
Females liked. most Activities, friends, and-courses. Coursework was . 
liked l^jt by more res^pondents than any other thing. Slightly over 
10 percent of the respondents disliked everything about the school 
program. - ' ' 

6. The males liked most in high school courses in mathematics, 
social studies, science, and agriculture. Females liked most English, 
Jjusiness, mathematics, and home economics. 

7. Courses likecl least in high school by males were English, 
mathematics, and social studies. Females liked least mathematics, 
science and social studies. 

8. Over 50 percent of the respondents would recommend the 
curricula they had pursued to an incoming high school freshman. Of 
those recommending otherwise, most 'would recommend taking an academic 
or a vocational curriculum. ^ ' . 

• ^\ Over 30 percent of the respondents felt their high school 
courses were not beneficial to them when seeking employment. Courses 
most beneficial to graduates seeking emplo3mient were English, busi- 
ness, mathematics, agriculture and home economics. . 

10. A majority of respondents felt that the high school made 
an effort to prepare the' student for a job. Less than 10 percent 
reported the school made no effort at all. X 
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11, Very fW, S»4 percent of -the. respondents , reported 'that 
they tried very hard while an higlv school to secure training needed 
for employment • « i 

12, df those reporting job aspirations while in high school, 
more- males aspired to public service occupations whereas the f eSii^ii^s 
aspired to business and offica^work and to public service v occupations • 
The professional level was ^yie^ob levjel most Aspired to. Job aspira- 
tions were not given by 50.6 percent of the males and 34.7 percent 

of the females. Every career cluster was aspired to by some student, 

13. Currently the male respondents prefer most employment in 
public service, business and office and agribusiness and natural 
resources career clusters. Females desire employment in business and 
office and public service. The professional level is desired most 

by more respondents . . \ 

14, There was much more staljility in job expectations of males 
' then of females. Five years from now 33.0 percent of males expect to 

still- be in the same job while 38,7 percent expect to be with* the same 
company, biit in a better job. Of the females, 27.4 percent expe^ct to 
be working at the same job while 12.0 percent expect to be working 
with the same company but in a better jo^^ . - ^ 

15. Over 8.0 percent of the respondents attended a post high, 
school educational institution, with over 50 percent completing this 
training. ^ ^ 

16. ' High school courses were beneficial to most respondents in' 
learning new skills required in post high school training. 
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17. All courses were found beneficial by some respondent in ^ ^ 
learning new skills required in post high school training, Kathematics, 
English, and business were listed most often as being most beneficial. 

'18. Of those respondents taking military training, iiigh school 
courses in mathematics and business were listed as most helpful in this 
training. ' . • . . 

19. From 54.7 percent to 92,8 percent of the respondents who 

* ' I 

took military training reported that their high school training pre- 
pared them moderately, well, or very well for a variety of job' skills 
in their military service jobs. ^ 

20. Current employment level was high. Of the males 2;6 per- 
cent were unemployed and for the females 3*2 percent for a total of 
84 persons out of 2,895 respondents. 

21. Employees tended to remain in the career cluster in which 
they were initially employed • 

22. Respondents Jiave progressed up the employment ladder since , 
initial employment. Current emplo3rment levels of males are primarily 
in the profess iot^l, managerial, skilled" and technical. There was a? 
noticable increase in numbers of females employed at the levels of 
professional, managerial, and supervisory. 

T 

23. Few respondents felt that their high school training was of 
no help in preparing them for job entry into their first job, 5*5 per- ' 
cent, or present job, 3..6 j)ercent. 

24. Most respondents felt that job progress comes about as a 
result of hard, work, , . • . , 
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25. In thrie skill areas the percentage of males who felt 

"poorly prepared or not prepared were: machine and equipment use, ^4.-5 
percent; job inte^iew skills, 23.8 percent; and job skills, 21.3 per- 
cent . 

26. The major means of locating jobs were direct application t« 
the business and through a friend or relative. ^ 

' 27. Employees expressed more^satisfaction with their present 
jobs than with their first job. More satisfaction was derived from 
the work itself than from any other aspect of their employment. 

■ 28. Most respondents experienced only short periods of unemploy- 
ment, if any at all. • 

• 29. Major reasons given most frequently fc3r leaving their first 
jobs were promotion to a different company, going back to school, dislike 
for the job, and other. 

Conclusions 

Today society is giving education a critical examination. Stem- 
ming from this review is the belief that the high school is failing to 
give training that is relevant to- the lives of students; that the pro- 
grams" a r# subject oriented with a failure to consider student problems. 

* This rep'ort is not designed to defend or accuse public education. 
Neither does the research attempt to suggest curriculum structure or 
content, but is an attempt to provide factual data from graduates that 
may assist, the conmunity in coming to grips with educational problems. 
%K:, ^^^^i^t be noted that the respondents in this study are all 
• hfglr school graduates and thus constitute a^'select group of individuals. 
This prompts the observation that, generally speaking, high school 
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graduates are high quality; they have done well and are w^ll respected 
on their jobs and in their community. The research strongly implies 
that the high school community should take a long look at their programs 
with, their objectives pointing toward those that leave high school be- 
fore completion. This percentage is still staggering and constitutes 
the educational challenge of the decade. Data in this study further 
suggests that the formal school program is designed for those contin- 
uing education at the post-secondary level and neglects th^ occupational 
development of those who plan to enter the work world without further 
study. ^ ' , 

These along with other co'ticlusive results of the research should 
be of interest to education. 

^ 1. ^ High school graduates for the period of time represented by 
this study fit well into the fabric of American society. 

2. The overall educational preparation ^of graduates seems to 
have adequately served the needs of those continuing their education 
and enabled those not continuing to secure employment and make reason- 
able, advances in the occupational world. 

3. The majority of high school graduates participating in this 
study engaged in some type of p(^t-secondary education with a signifi- 
cant numbeir completing training. (50 percent). It is clear that post- 
secondary education w^s in two directions, approximately one-half 
entered college; the others entered a vocational program. 

4. Vocational education programs were popular with high school 
students xVith a significant number completing four years of vocational 
training.^ It is further . significantly shown that a concentration of 

• 78 . - 



vocational education at the high school level is not a deterrent to, 
college training. A significant number of those attending and complet- 
ing college reported four years of vocational training courses. More 
girls than boys ^enrolled in vocational courses. It follows that in 
high school programs, vocational courses were more relevant to girls 

• r 

than boys • 

5/ Most high school graduates' were employed and were progressing 
up the employment ladder. The rate of unemployment was considerably 
below the national average. The employment Vate, the job satisfaction 
expressed, and the stability in employment of the graduates indicate 
that a high school education is a door to occupational placement and 
advancement. 

6, Graduates did not experience occupational training in high 
school as evidenced by their inability to answer questions concerning 
occupational choices and preferences. It is probable that one or both 
ot'two situations existed: traditional Vocational programs did not 
provide relevant and reliable training, or. the school did not provide 
enough training options and that they did not stress a blend of 
academic fundamentals with vocational emphasis, 

7, Job placement was signaled as a problem by graduates. The 
high school did not play a significant role in assisting graduates in 
locating and obtaining employment. Most jobs were located by direct 
application to the company, through a friend or through *a relative. 

8, Generally speaking graduates hold favorable opinions of 
their high school training. 
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, 9. A substantial percentage of the graduates reported that 
courses taken in high school were not beneficial to them in seeking 
employment. This supports the^Sbnclusion that the traditional approach 
fails to emphasize occupational 'development and that primarily fe^uca- 
tional objectives are centered' on genera), and post-se(56^ary 'education. 

' ' . . ■ ■ *• 

Re commenda t i ons 

The public school, because of the increasing population, the 
growing needs of society and its youth, is becoming the major setting 
for providing teenagers with the experiences they require-in the 
development of purposeful and meaningful occupations. This increasing, 
but different kind of school population, is making more and more de- * 
mands on the school. The challenge of the school is no longer to work 
with select groups, but to change the educational mix to accommodate 
groups with varying ability levels and many different post school 
objectives. 

Never before has it been demonstrated -so clearly that for all 
youth, success in life is coming to depend on whether they obtain, a good 
quality school education. Society becomes more specialized and complex 
with each passing year. The youth that^.has a broad educational back- 
ground and special skill training with the flexibility to compete in 
a w'orld dominated by automation and other technological developments 
will be successful. 

Much of the Information presented is not necessarily new. Other 

« V 

states and reseatchers have made similar reports. Nevertheless the 
studx^reveals facts about high school graduates and their impressions 
that can ser^^e as an anchor for future educational development, 
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1. One of the perplexing problems and a tremendous challenge 
to education is the^drop-out percentage. Evidence in 'this sjudy shows 
that the^^de.nt who. does graduate from high scht)ol usually fares yery 
well. Therefore the suggestion. is made that careful program analysis 
•should be undertaken with objectives aimed toward the retention of 
students in secondary school.- Curriculum reform is not ecvsy. Yet," _ 
it is without doubt that most educators sense the need for basic ■ 

curricula change. /• ^ 

Obviously the practices of yesterday cannot be continued indef- 
initely. New planning must adjust to the realities of the present 
environment. Today's society imposes new burdetxs on the high schools; 

■ their students must be trained for social living and trained for work 

y 

to make a living. 

2; The high school should assume greater responsibility for 
guiding students into appropriate ^6>i^^is ions , training them to 
the extent possibl^", and assisting in- placing .them in entry level jobs. 
These functions should . receive the same attentioh as a'cademic guidance, 
training, and placement of students in post-secondary educat.ional insti- 
tutions. 

3. ,-rfis evident that the average Louisiana high school student 
is not experiencing- the process of occupational development in school. 
Students in this- study were reluctant to answer questions concerning 
occupatiotrrr It was also evident ^that they looked beyond" high school ^ 

♦ 

to;obtain the necessary training. There seems to be a gulf of misunder 
standing between the occupatiokally oriented student and the school. 
To bridge this gulf of misunderstanding, it is suggested that, the 
' curricular design be made" flexible enough to provide students with 

'■' . * ' 
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more training options; that traditional vocational programs be up- 
dated to relevancy. If fhis is to be a. reality all school personnel 
must have a broad knowledge of the career development process. 

4. This study presents only one segment of the needed, informa- 
tion. A parallel study is needed to identify successes, faildres, and 
needs of students who leave school before completion. 

• It is further recommended that this study be expanded to business 
and industrial establishments so that their experiences witb high school 
graduates, as w6ll as school leavers, as employees' may be incorporated 
into curriculum planning. 

5,. Finally, it is" recognized that education for occupational 
competency is a lifelong process. Students should be constantly m^de 
aware that high school graduation is just the starting point and that 
the secondary school should provide a- wide range of vocational opportuni- 
ties for adults and workers of the community and that vocational educa- 
tion should be included in the programs of most students. This study 
indicated that ^tegardless' of the career chosen vocational education 
was useful. 
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APPENDIX A 

OOltOENTS AND SUGGESTIONS OFPEIED BY RESPONDENTS* 

Quattlon #11: 

In gaMral what wara your fcellnga toward high tchool? (Check one) 

L iked vaVy such 

:_I,lked 

DUllked 

__^^Dlallkad vary auch ^ • 
CoMBentf : 

"I would Ilka to be back In achool," 

"I liked high achool, but due to the fact that I had to help out In the family 
dairy, I had very little tl»e for aodal activities" 

"Small, not enough actlvltlaa." 

"High school daya ware aotne of the moat rewarding days of nry life." 

"I had very good teachara and a wonderful principal; which made It enjoyable." 

. '"Mlxad eaotlont toward tchool. I didn't get my fundabientala In elementary, to hl»h 

school was rather hard." ► /» • b« 

"The reason was a lack of Interest In studying." C;-* 

collage H^**^** ^ ••^^ ^^^^ hlgfi sdlool and then attended 

J 

"High school prepared me for my future and I feel I have been rewarded. My life has 
been richer fro« It-" 7 

'^y school years did enable me to achieve many personal and future goals. I can 
honestly say that school gave me security and happiness In my younger days and I was not 
anxious to graduate. To leave all ay friends and teachers who had meant so much In my 
life was not easy." ^ ^ 

' 't liked high school— however—I did g*t. disgusted and almost quit a couple of times." 

"I like high school but If l' had It to do over again I would study harder and try to 
■eke better gra<Jes." ' 

"At first I didn't like, It. Later I enjoyed going to school." 
"Quite an exciting time In my life." 

"It helped me a lot whan, I was going through 'trade school." 

^ "Mo electlves avalUble. Although the electlves were nil, I am of the opinion that 
the geoaral curriculum was substantial enough to prepare me generally for college/* 

. e»»entlal in one!s life to further your education by attendance high school, 

but It also teaches you to live with other people and make friends that can last a Ufe-tlme. 

"disliked school at the time." 

••No gold or outlook, ^hen entering high school." \ 
••High school, like collage* was Just great." 
•Vas happy to get out," 



♦Comments and suggestions made by respondents have been quoted verbatim, Including' SDelllnR-' 
and grammatical errors. 
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"It was alright but I wanted to do other things." ^ 
"THe last -two years were a real drag." 

' "Because of environmental factors and financial problems, it was practically Impossible 
f</r me to feel as though I was in place, therefore I was not treated as other students. 
I felt much resentment." 

"I completed high school at 17 years and 7 months. I felt it is too young to go into 
world unless continuing education." 

"I suppose that I was an impatient young man. I knew what I wanted, to do and didn't 
place much importance on high school. That of course is simply one persons opinion and 
should be taken as Just that." ^ 

"As I look back now, I believe I will like the memories more and more." 

"I liked i»y courses and teachers and friends. I learned a lot thru. the courses I 
took." ' f • • 

"Enjoyed every phase of high school." 

"I liHed ray teachers and fellow students and obtained a good basic education." 

"Teachers and students can be so unfair. Rank for whatever should be by deeds done 
and not looks and ^ho your parents are." 

"Enjoyed high^school because of close friends." 

'•They were ofi-ered at the time I needed a class." 

"Liked it the ^ast 2 yrs.." 

"I worked until 12:00 or 1:00 a.m. Also, bad sickness at home. Yet I enjoyed high 
school. My teachers were very understanding." 

"I enjoyed the friendship of my fellow students and school activities." 
"I did not care." 

"During our years cirriculum was indeed very poor; we were forced to take agriculture; 
had no vocation courses, typing, bookeeping or drivers ed." 

"Cirriculum at that time was incomplete insofar as business courses, languages, trade 
and physical ed." 

"Courses were very limited." 

"No one really 'likes very much' until they leave." 

"Too much time spent on sportsrpraising good grades -openly downgrading potfr students." 
"I remember them as my fondest years 

"High school offered an opportunity to accomplish things on my own, to develop^ 
friendships, and to show expression." 

"I was only able to take one year of typing toward a business course and no extra 
currlcular activities." 

"Looked forward to getting out and going to college." 
'"Too mudh teachers' favorites.", 

"Should have been prepared better for either a college ed. or trade school." 



"Mqre Industrial Arts." 
"borinf^^ narrow-'-I was shy." 
"Unintejresting course work." 

"Had ha^ excellent training grades 1-8 in High school." 
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"I enjoyed ^school-- it was fun!!" ^ ^ 

"Enjoyed every day of it." 4 • 

"High school was the best days of idy life — with extra curricular activities--! did ^ - 
take a few courses that I really should not have wasted my time with." ^ \ 

"Wish I had liked it more then and learned more," 

"Enjoyed my high school days." * 

• • * \ * 

"I ♦knew I had to graduate because my parents said they didn't have that oppr^rtdnity 

that I had." 

"Best years of my life." 

"I liked as much as an average person would." 

"I enjoyed it; sometimes I wish I was back." ^r 

"Wish I was still there." i ^ 

"I enjoyed activities and most of my studies. Some of the teacher lacked an interest 
in young j/eople and showed it." * ^ 

"Growing up wasn't fun." ' ^ ' «j 



t f 



"At least 1/2 of my teachers were not interesting and' did not present material in an 
interesting manner." » 

L 

"I regret that I did not take advantage of learning in high school, I wish I had 
applied myself nx>re." 

"However, it was seldom stimulating (see i^l2 for exceptions). I liked college much 
better." . , , 

"The concept of a small hi^h school made one-to-one personal relationship easier for me»" 

**l^made better grades in high school and thoroughly enjoyed my coyrses»" 

"1 have enjoyed all of my educational experiences from 1st grade through post-graduate 
college level. "_ ' 

"I look back with very fond memories." 

"I like school--the fellowship I liked'-the studying, no I didn't like." 
"Looking back on it, X like jit more now than when I was there." 

"X liked it because of the people we associated with, we were treated as young adults 
instead of children."' " 

"I realize now — I pretended to dislike high school--a front--! don't know why--but 
actually deep down--! really loved studying and school!" 

"! liked the close feeling between students and good teacher- student relationships." 

"! enjoyed my classes, friends, and activities immensely. ^^Some of my teachers were 
very much less than interested in me as a person or a student, £|](jaagh"" 

'Tlot enough structured discussions, instructors did all the "talking*-*- ideas and view- 
points were one-sided." ^ 

"! was anxious to learn^" - 

'*To much play--not hard enough as to looking back." 

"Greatest thing — loved every minute — prepared me for many things!" 

•Three of the best years of my life." 
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'•More ciaphasiB could have been placed on caking the subject matter more interesting." 
•Xikcd." 

"Senior year was the best." "--^^ 

"My days at — were some of the happiest of my life. Always to be remembered; very 
much a part of me.*' 

"Did not have a choice of choosing electbpes. The electives taken were mandatory." 
"I like them." 

"I wish I was still in high school." 

"I liked to attend as much as I could." ^ 

**Becaus^ they were easiest to understand to me and would help later in my career." 

«■ ^ 

"I enjoyed everything. about the school and its system." ^ 
"I enjoyed going to school very much. I got along with the teachers fairly well." 
"I enjoyed the teachers and students very much.'' 

"I like high school very much because it has helped me in getting where I 'am today." 
"None'!^ . ' . ^ — - 



^Vhen I was in school it was just time I had to spend." 
^1^ "X "The teachers were friendly and kids of course." 

\' "Should have failed so I could still be in high school" 

"I liked|Mgh school because »»educates you in order to get better jobs.*^ 



"T'^rked high scKodl very much because it meant education, but* now I have realized my 
high school was cripple." ^ ^ 

"Teachers friendly and understanding." * 

"I felt as though I were isolated." ' 

"School had a pleasant atmosphere, friendly students and teachers-"^ 

"I expecially have remembered ray teachers." 

"Should have been more of a variety of courses and less ^tra outside activities like 
sports. Education should be stressed more." 

"I enjoyed moments that will never be forgotten." 

"Any reasons I may have had to be upset with school (at times) rfeem rather unimportant 
now or childish." 

"I never cared for school in general. Students usually divided into social classes." 

^'I just wanted to finish." . ' 

^ '*No trade and industrial courses offered.'* 

♦'Enjoypd every minute of it. Learned v^ry much thru extra curricular activities, i.e., 

4-H, FFA, Athletics." " . ^ 

I ' ' ' - 

"Jf God had given wisdom to y^oung people, 1 would have et^joyed it more and learned more." 

"I felt very much a part of high school activities as they related not only to other 
students but also to the; coomunity." 

"I enjoyed high school because. Cliere were no grouping off. Everyone Iboked at one 
another as equal." 

"I enjoyed high school very j^ch but I am sorry that I didn't try harder." 

t 
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**Cr«dtMition froo high school for^me was not a happy tlna like it li for iaoft--I cried." 
"Liked very ouch; realized it raore after graduation." 

**I enjoyed ny years in high school." ^ ' f 

"I enjoyed my four years of hi school very much and consider them to be four of the 
most enjoyable years of my life." * 

'**Those years were some of my^best years, and I thourghly enjoyed them." 

"I enjoyed ny high school yearsC*" 

'*! liked only sotae of my Subjects but didn't like everything." 

'*Liked many of the teachers." 

. "Info I wanted was not available— it did help in college— after -all I finished with 
fair grades and a degree." 

"Study material liked; people associated with disliked." ' 

"Indifferent." 

"I enjoyed most of my teachers because Chey were interested in helping me and anyone 
wanting to learn." 

"My high school days meant a lot to me. My only regret is that I ddd not go to ^ 
coUege-from there. I finished 9Ch in a class of 100 -and had a scholarship offered to me.!^ 

"Couldn't afford to participate in as many activities as I wanted but liked moitof ^ 
my« classes*" 

I Found to be very enjoyable socially but not very demanding academically." 
"Very well prepared me for college especially the English and History course,"' 
'Vould 'like high school more now." 

"Disliked high school because courses were of little interest." 

t 

"Part of my problem was lack of interest. My grades were hard to come by." 
• ' / 

"At the time I recall all my feelings to be neither hjcre or there. It was only after 
completion that I realized my likeness^tp my high school days." 

"My senior year was the time I didn't want to miss anything and I took it all in." 

"As In most places had very good or very bad teachers. There seemed to- be little 

recognition to the better teachers." 

"I was very active in most of the clubs and plays sponsored by the school.". 

"Teacher clique made the situation very difficult. Very happy year8--Especially en- 
joyed extracurricular activities." 

"I appreciate "my high school days now more than I did at the time." 

"Everyone should complete high school." 

"I 1 iked ^df^ social aspects and fote subjects." 

"It gave me a feeling of security." 

"I found^it to be comparatively easy and therefore not very Challenging." 

"I would now be more attentive in school classes if I were given the opportunity to 
repeat my high school year*." ^ 
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*H was guided by teachers who took a pertooal interest in my future. They gave cm 
self-coafidence and encourageoent vhen X needed it taost^*** 

"I got a lot out of word study and reading." 

••My high school days were a toul pleasure—no regrets about — — High!" 

*Vas interesting and helped aid me in ay future plans." ' ^ 

'•Enjoyed music (band). I wish art was offered then. Good English and Hath background." 

••Didn't like environnent of school as a whole. People needed to be nore friendly an^ 
honest.'* . . -> 

"I was a ••jbiner" (as ay father called me). I was very much involved in extracurricular 
activities." 

"Best tine of life so far." u-it^ 

"My high school days were the happiest of vy life." 

"My high school courses tended to bore me most of the time." 

"Only wish I could experience those four years again. Most .flourishing A years of ay 
life." • > ; • 

••enjoyed" ^ ' ' . , . . 

••Agriculture was the most interesting." ^ f 

••High School learning has proved very valuable." ^ 

••Not interested in education during that tlac.^' / 

"X wanted' to becone a secretary." 

••X enjoyed school to a point. How X wish I had really take^i advantage of it.*^ 
••Standard were very high.^^ 

••College or vocational prepare tory.^^ , ^/ 

••At that time school itself with the^extracurricular activities provided was extremely ^ */ 
important to most students." 

••! liked ay last two years in high school but I didn't like Jr. high school." ' 

••I had to work ay way through high school &nd there was a feeling of dislike fron the 
teachers as well as the pupils." v 

•Vish I had taken more interest." 

"I suppose .ay feelings were about the same as the average student at that time." 
••After realizing how important an education*was I liked it." 
"It never occurred to me to quit." 

-i » 

••there are several, areas that X wish could be Improved but did not realise Xt until, 
college." < 

••Benefited f;rom attending- small achool^where teachers can give more attention to each 
sjtudent.^' 

••Erfjoyed some course better than 'dthets/^ 

••>fy teachers made me feel like I was a real pert of my school." 

'•Very liStppy time of ay life, enjoyed academics » sport and extm-currici^r antivities." 
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•*Enjoyed going to high school^ry much." , ' . • ^ 

"I had my own probl^pis wb<in I was in school," ' 

"Because I leam thft-'^portant basis in high school." 

"My surroundia^:;^eaches students and activities." ^ 

"I felt tfe^^ could have believed loore if I was 'exposed to core neaninjful activities." 

"I ej^^ed high school. I enjoyed being in activities and participating in athletics. 
(Basketfettll)" ^ ^ 

^/^'Could have enjoyed my high school experiences more if the acadeatc curriculum was more 
•jXtensive. " 

- *• • 

"I feel the curriculum should have offered many more« courses to choose from, especially 
science and math courses," ' 

"Liked high school but if I had used the opportunity wisely, college woujd have been 
better." 

"I didn't like high school until I realized the importance of an education." 
"Not enough courses offered." 

Question 1^13 

Why did you choose- the elective courses you took in High School? * 

t 

Reason Frequency 



For college preparation 
No choice--all that was offered 
Ximited number of elect ives 
Way schedule was arranged 
I enjoyed them 
I liked them 
Iat(^rested in them. 
Personal interest 
Needed them 
Interest in Subject 
Benefit me after graduation 
Important in everyday life 
Ci^edit toward graduation 
A well rounded education 
^ Because they were easy 

Business courses—May help to get job 
Help get a job 
' Liked homemaking 
L^iked llhe teacher 
No reason ' 
Liked music 
Liked Band 

Influenced by: ' 
y Counselor 

Principal 
*■ Teacher ' 

Parents 
Friends taking course 
Do-oot remember 
Lack of counseling 
Field I wanted to go into 
Eraployiaent possibilities^ 
Useful 

Future Vocation 
Something to do 
Stay out of study hall 
Wanted Foreign Language 

^Summary of reasons giyen. 



407 
219 

93 

40 

89 

43 

* 41 
' 12 

89 
86 
34 
61 
34 
61 
29 

43 . 
54^ 

• 21 
26 
25 
12 

8 
3 
9 

' 29 
28 
25 
13 

8 

6 

3 
14 
10 

3 
11 
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Career in/or m: 
Secrecary 

Business , , 

Office work *• 
Agriculture 
Nurse 
^ Teacher 
Engineer 
Medical school 
Industrial Arts ^ ^ 
Mechanics 
Uw 

Just a Career * 
To learn skills 

Enjoyed working In shop 

Liked Industrial Arts ^ 

Exploratory 

Most popular course 

"Stuck" with ousical inatruaent 

Challenging 

Followed a g^eral course 
For a variety 
Good teachers 
Took. all available 

Hold my interest 



23 
35 
22 
t lA 
7 
4 

* A 
A 
3 
1 
1 
12 

T 
3 
2 
2 
10 

. 2 
8 



/ y 



Question #25 



_or good Lrfc k ? 



Which do you think is more inportant in getting ahead,. hard work_ 
Coimentt* ^ ^ 

."I believe with hard work, good luck will come along*" ' / ' 

"If you work hard 6i are honest, .trust worthy, etc. you will pfogress and be a success." 
"Hard work has helped me laort in 15 years than luck." ^ 
"Both—you have to work hard and hope somebody notices." ^ 
"Also knowing right people to get one foot in the door." 
"Luck is when opportunity and hard work meet!'^ ' 
^ '*Luck don't come very often." ' , 

"Luck doesn't hurt I One makes his own luck." ^ 
"Lots of hard work and a little luck." ' ^ ^ ^ 

"Ve*-y few^'people get ahead with good luck.'* ^ 
"Good li^ck ddes6*t last forever." 

'*Hard work, since that is all I've known all my life.'* 



"Hard work makes ^luck." ^ 
"Jo achieve any goal you muafc work toward the goal." 
"These days with tiot many good jobs, opportunities, both are ess^tial." 
"Little luck never hurts." ^ 

r 

"When you decide what you want and go after it." 
"To>,work for it it the- only way" I have ever accomplithed_anything." 



r 



' "A good education, 

*Conisents nade by rea^ndenta have been quoted verbatim, including spelling and 
granraatical error's. 



105, 



ERIC 



111 



"Both." 
.... 

* "A little luck help«»" 

"Aobition i« the key word." , * 

^'*T«ke retpoofibility (always do o^re than your part of the work/get all the ex- 
perience poaalble) •" ' 

* 

"Some of both* because I know a boy that 4)at a eighth grade education and he's assistant 
zaanager where I work." 

"A little luck and a lot of abHity makes a .good combination." ^ 

'Vork is the key that Unlocks the door." 

"l^ei^her^-oost important is desire, ability, and kn<5wing the right person*" 
"Getting along with' others/' 

'*you have to work for everything you hope to get out of life." ^ 

" *Vhat you tiam froa hard work can never be taken away from you. Luck can be, a hit 
or ciiss kind of things" 

"Basically, hard work, but in some instances, it takes a little of both«" 

•With right breaks." 

"Anything worth having is wortK working for," 
**Luck sure helps sometime^." ^ 
. - ."Good luck runs out," ^ , 

"And personality in equal portions." 

'^our chances of getting ahead are (setter through hard work of course a little luck 
doesn*^ti hur.t*" , ' " 

"Hard work nakes good luck!" 

**you work for what you get." o 

"Sometimes good luck helps also." ' . , 

IThese days it takes both."^ 

- "You need a little luck, but mostly hard work." ' * 

"Know or meet the right people.""*^ 

*"Luck is what happens when preparation meets opportunity." — 
"I think they're the same." ' ^ - * 
•With a little work." * ' ' 

"Even if one has good luck, hard work must accompany it to maintain success." 

"In most c^^s that I've seen' it's not what you know, it's wha you know ~thrr~rd7atTc5£r 
people." ^ ^ ' ^ 

**Y<m won't get anywhere if^you wal,^ for luck to plsy it's hand, but with hsrd work 
you* 11 be more apt to achieve your goals in l£rfe." * 

"Both— work is very tmp» but also is timipg/' 

'*Luck helps but I think hard work is the apswer." 

"1 think a hatd worker is -'more appreciated*'' 

"Good luck «nd Opd^^^,e. do cooa in handy." j 

* . 106 



ll5 



"A llttl« o£-Wttr^U v«ry helpful/^ 
'Xuck pUyt only, a mII parti" ^ 

'♦Both «ctu«lly» but mbftly hard work which sooetiau mtlcts your jood luck»" 
^ '^ne mxMt work hard, but luck has halpad m Also*" 
"One aakea his own luck." 
'*SoMtifflea luck seou to run out»*I 
'Vithout hard work, there is no good luck»" 
**rhere is no^^^^^titute for hard w6rk»" 
**Li€e and work are not gaables." ^ 

'*In a business world the best qualified for the job gets the job, 
"Knowledge of people and situations/* 
^ '*It Ukes both, but mostly hard work," 
•*Life is full of good luck—but we have to work hard to fulfi/l ii," 
"Hard work first but luck. helps," 
"Nothing is given to you on a silver plate," 
♦♦Both are necessary for success," 
•'If youwork hard most likely luck will coac," : 

'♦parents place in connunity made a difference to e^loyers hiring you," 
"If you work hard, someone will take notice and you will eventual co«e out ahead, 
••The Iiarder^you work the luckier you will be," t 

•This may not show true at first but in the long-run aod over all it is the work 
counts." 

"1 only needed the opportunity to prove myself," 

"You need a little of both," 

••a great deal of hard work but some luck, totf," 

"Unless good luck includes native aptitude and intelligence^" 

"A person can create opportunity," " ' 

"A will to learn," 

"I didn't learn this soon enough," ^ 
"Combination of both," ^ * } J* [. 

•♦Lots of hard work and making your own luck;^^ 
'^"Ability," 

•♦Anything yorth having is worth working for— Xt^'^is certainly appreciated more," ' 
•♦Rard work produces good luck,*^ . ^ ' 

•Wien one really puts forth an effort, it will be reco^ited and will pay off." 
♦•Also some luck or fate after the work," 

•Though both are damned Important," ^ ' 

s ^ 
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"Although"! think hard work if most Important, good luck such at being in the right 
pUcc at the right tioe does help/' 

*^eed tome of both to get ahead*" 

'•Hard work— gopd luck doesn't hold out for ever." 

•^•Hard work brings good luck," . - > ^ 

"Hoitly work. But sometines it helps to Jcnow the right people." 
'*Hard work is most iisportant but luck helps," 
"It takes both but hard-^ork makes some of its own luck," 

'•Hard work pays o^ff in dividends in .the long run than luck does," \ 

••l don't believe in luck, one has to make their own opportunities and take advantage 61 
those that present themselves, this can' only be accomplished through hard work and planning, 

'•Employers like enthusiastic, hardworking employees," ' *. ' 

"Hard work- -essential ; luck helps.'' - ' , 

'Vhatsocver a man soweth, that shall he also reap,^ n 

••Hard .work, planning, and a little luck (in that order)." 

'•People rarely ^pass col|.ege exam* with just luck; in ray field if we relied on luck,, 
rather than work and knowledge, we might kill someone," 

'Vlth a lot of hard work, luck seems to improve," 

'•A little luck never hurts ) but hard work will ^e recognized in the long run," 
"You can work hard all your , life and get no where," 

'•If you ever hope to be someone of major Importance you have to work hard, but luck 
will help." • . f 

••Luck is not a good foundation for a job," 

.'•Hard work— it assures you of staying ahead, once you get there," 
"I am Just now getting ahead, and it took a lot of hard work," 
' '•Also Personality and Sociable," 

'•Nothing in life is given to you— you must work for it," ^ 
'•The harder you work the more success you will have in life,^*" 
"In Companies I have had contact with it was who you know that gets you ahead*" 
'•Have to know what you want— your goal," 

'•If one depends op 'good luck' alone, what, happens when it is 'bad luck'. One must 
make his own luck.'^ 

'•isoth, hard'w(^rk mostly— I tKlnk both play an important part," 

"It takes- hard work you never get something for nothing*" 

"Good luck is of some Importance, but hard work opens more doors." 

••Anything vforth having is worth working fof ," ^ ^ 

"A little of both, mostly hard work," 

/ '•Both are somewhat necessary." 
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••Luck isn't »uch good without some abiXity to back it up.'* 

, A 

••Luck help*.*' , ,f. 

•;in most tituAtioiu, playing politics was the most important." 
, ••Don't listen to classmates who condemn you for hard work#" 

/•if s person, works and enjoys it, the good luck~can cone of "if.'* 
'•Hard work brings good luck— you make your breaks." 

"Also t^rking on a job which one enjoys snd presents a continual challenge." 

•Well planning of choice of field to work in." 

••Personality is first; training is second; luck is third." 

"Hard work and good management." 

•'Both are important— hard work s>^kes luck pay off." 

'•I know fronl' experience (hard work)." 

"A desire to achieve is needed.". " i 

"You make your own luck." ^ 

"Hard work 90% luck 10%." 

"* "I try to forget my home problems and give my boss a clear mind for a full day.'* 

•'Hard work is a must, but good luck i's also a factor." 

"Good luck is not dependable- -Hard work is best insurance!" 

] "I really think both have a great deal to do with your success*'** 

"Detemination and encouragement, especially from parents and teachers.*" 

"Hard work can bring good luck." 

<? "Actually a combination." 

"Both are essential." 

"Good luck not slways there." ^ 

-"Many top college grads can get^iSfe only through relatives or friends- -much. of life 
p defends on who you know." 



"'"A combination of both." 

i \ \ 

I \ "The desire to succeed and have 'a profession rather than a job." 



^.*•A-great deal hard work bjit need ,4<Sjw5v luck to get the right position upon graduation." 
'"Combination of both witlf'most emphasis on hard work." 
"It takes a lot of both." 
'•Luck helps tremendously." 
'•Both helpful!" 
"A person makes his way." 
'jurrywell/' 

'•Luck helps, but you have to work to make it, the job, count." 
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*W4 luck U « fr«M of •Ind.'* 
**Luck pl«ytd • part, hovcvtr." 

"Btlng content In your fltld* If you art working In a field you like there i« pleat* 
ins, ••l^ tttitf«ction« Ve beat at thins* v« like*" 

"By putting «U our faith in God it the went laporunt thing." 

*^eceuee of herd work you neke your ovn luck." 

**rhlnga vorth having don't cone eaty,'* 

- '*loth*»hard work will ueually get or Bake one have good luck in con ta eta etc* Hard 
work ueually euetaine the person in the long run*" 

*'Hard work and the ability to recognize and take advanUgea of good luck." 

"I could never depend on luck*" 
f 

"Bard work and good luck aakea a good combination." 

"Alao look for better opportunitiea*" ^ 
"Luck only coMa to a few people**' ^ 
^Understanding vork iaportant*" 

*Vlthout hardworky planning, and atu^ one wlli. go no where," 
"I^ alao dependa on the ability to adapt to'^ituationa.J' 
"Alaoat anything can be accoapliahed wittT hard work." 
"Hard work la nepeaaary* One wiat work to get what they want*" 

j 

"I think hard work ia eaaentiel but, unfortunately if one ia lucky enough to know 
the right people he goea faater and further." 

"Vick e goal and work toward objective." 

"A lot of CO— wn aenae." 

**Luck coaea end goea. Vork ia dependable*" « 
**Hard work will get you only more work*" 



"Becauae if you don't apply youraelf, you won't get anywhere*" ' 

"Getting ahead ia oyer-eMphaalxed* Enjoying one 'a work laakea one work harder and ia 
mich More rewarding than a fat paycheck." 

"lard to aay." * * . * ^ 

"Hard work haa a wey of bringing good luck*" 

"Alao, good luck in Meting the right people et the right time* Faith or God'a 
Deatiny." 



"Hard work and no play Bakea Joe • dull boy» Lucic ia when opportunity meeta preparation 

"I wlah wj parents had given m% aore backing and puahed ne harder; X know if they would 
have, X could have done wich better." 

"Hard work is usually noticed but being in the right place at the right time ia a form 
of go^d luck*" 
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-Question # 26: * 

If someone were to offer you two jobs, one a secure job with An adequate income, the 
other not so secure but with more opportunity for advancement, which one would you take: 
^ Security, ^Opportunity* 

Cociaents :* 

"Pew Jobs are totally secure." 

"It's just a good feeling to know you have a secure job." 

"Each new opportunity will broaden your education and will prepare you for other jobs." 
"Opportunity can be found almost anywheve." 

"This is what I am into now--but!! must look at .^ges^of f ered , would make difference." 
"I wont^be able to work all my life, so I would want some security when I retired." 
"I am a farmer." ^, 
"Opportunity doesn't come too often." 

"Security oriented jobs leao to stagnation and routine* Also usually have a fixed 
level of accomplishment." 

"I would have t6 know what my personal situation was to make such a decision*" 

"Security does not open the door to happiness and only by being happier can you put 
all of your strength into a job and do the best that you may offer." 

'*Bird in the hand is better than two in bush." 

"Encourages work and wisdom both ecential in the world today." 

"Depending on salary." ' 

"I like to have a secure feeling." 

"My career illustrates the latter." 

"Person can always find a job with security." 

"It ''ff' like driving a nail into a board. With, a number of good hits, one can relatively 
easily drive it home, but if one would try to drive it in with a couple of good hard hits, 
there is a chance of the nail bending and not going in." 

"If you like challenges take opportunity." 

"I think thi^ is a good example of some people; being luckier than others." • 

"A good job is hard to get, so when you have one take care of it." 

"If the seme question was put forth at the early age of 18, I then would have chosen 
security." 

"I like to know where I stand at all times." 

"Security is a good thing to have." 

"With good security, you can create jilX kinds of opportunity." 

"Since I have a husband who has a secure job, I would take the one with opportunlt>^ 
for advancement. If I were solely responsible for the support of my children^ I would 
take the secure job." ,^ 

* "The more opportunity t;he more security." 



^Comments made by respondents have been quoted verbatim, including spelling and grammatical 
errors. 
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"You have to look at the long-range plans. *\ 

**Prepare for the future." ^ % 

"Bouh" 

"Ambition and hard work often lead to opportunity and lecurity." 

"At this stage of my life the un^loyment rate and the elimination of jobs would 
force me to take a job which offers security." 

"The npre science and math-courses that one could take, being prepared X think* X 
think giving the opportunity anyone with confidence in himself can handle his own security. 

'*The job that best suits my interests." 

"I chose security for myself but yould advise opportinity for others in a different * 
sitiiation than myself." « 

"Always look ahead for better things." 

"Anyone willing to work can always be assured of security." 

"One should set his goal ,high in life, take ever opportunity he can to reach it." 

"A job to me is merely a means of supporting my interests." ^ 

"Being a female X prefer a job with security." ^ 

"Opportunity to prove ones ability to himself as well as others is security^." 

"Security would have been my answer until I became a Registered Nurse. With that case 
security and X would seize any opportunity for advancement now." 

"ify husband has taught me this fact of life. Security isn't everything'. Liking what 
you do and working conditions mean more to us." 

"Security is the most important when you have bill to pay and a family t6 feed and 
- clothe." 

^ 

^^^-^ '^at's a tough one!" 

"Xn tife long run security is the best choice." / ^ 

"Xf you try your best their is always advancement somewhere." 

"Because security tends to lead you into a rut and is less interesting." 

"You may have the opportunity for real advancement in a certain jol)." 

'Vith opportunity you can gain security." 

'*Xhe association with people is the key to success." 

"Xf you work hard enough, you're more apt to advance to a better job." 

"The one that offered a challenge and opportunity, but by the same token not if it 
didn't fulfill my inherent talent for the job." 

"A person should advance themselves if it's at all possible." 

f 

"Xf X had no family X would take opportunity." 

I ' 

^'X have confidence, in myself ." 

•*roday opportunity--10 years ago security."' 

"Opportunity gives an ambitious person a chance to venture out and beat out boredom." 

'^is to me would be dependent upon whether or not you were the only source of 
income for you and your children or family. Since X would have my husbands income for 
security, opportunity would make my working worth wild." « 
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"Self confidence in one. own ability to make opportunity fecurity." 
"I likp to know where-I «nS what I can depend on." 

"Hell a Job when there is opportunity for advancement, you crfjoy the work and will or 
it man the lucky you will have security." 

"If your work is good enough, the income will increase." • 

"A person should always reach out to increase his ability." 

"Rather have a steady income to depend dn." 

"Opportunity would have been selected atl time of graduation but security has priority 
now." ^ 
■ ••Nowadays no Job is absolutely secure." \ 
"There are no secure Jobs today." 

'•No Job is complete secure, I would rather have a Job with challange.^' 

••There would possibly more freedom for thought and experience while working your way 
up. ' Possibility of more interested work." 

"I like the chalange of learning new challange. of learning new skills and techneques. 
"One can alwaya find a relatively secure position." 

••A person that work, eaih day needs^ to advance on his work instead of doing the same 
Job day ih and day out." 

' "^ am too ampituou. for a Job with no challenge and no future." 

"I think security much more important advancement will come later if yo^-work hard." 
"Both orfly if it Intereat me." 

"In my caae. opportuniTy/ in civil service now and of course depending where you go 
always ro^ for idvancement. I like rotating, and it improves your view pts. on a larger 
scale." , • . 

•This cannot be anw^ered directly because other thing, are to be considered." 

i > 

"Security is peace of min4." 

•,Vith the coat of everything today^ob. that p*y well iQean more to a growing family." 
"A .pecific Job doe. not have to be a final answer "to oner's livelihood. •' . 

••I find that I> get stale if I stay in the same position too long." '» ' . , 

V ' * 
"I would Uke the job I would enjoy thejnost." 

^ ••I am -a married ban* therefore security is more important to me.^' 

'••Depend, upon the 'type of Job.^' . ^ # / ' 

"One tend, to try harder in a competitive atmosphere." 

"A Job at this point in my life would be one which would be a challenge creatively." 
••A per.on who works hard will alway. have .ecurity." 
'••Might be different if were .ole incomc/for faa^ily unit." 
••tf the Job were one in which I had intere.t.^' 

"Security i. important to me. Most women probably feel this way. I^m Just not a 
gambler n" * . 

••Rather difficult to say, security is also very desirable.^^ 
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"I would have to know more about both Jo&s, One jnay not be to my likings/' 
"When you have obligations you look fbr security." 

"A secure Job with regular income, even if the salary was not as much." 
•Vhat about pay??" 

I need to feel that l^Mve the 'chance' to do better." 

"I would go for the advancement because it produces more income and more income pro- 
duces its own form of security," ^ 

*" necessary and both are obtained in one's Job if prepared and effort is 

< * 

"I like to eat regular." 

• "Stability and security is good but in order to advance you must take chances to 
reach the goal that will satisfy you." * 

"Security means more to me than taking a Job not^beiftg W if I'll be'there next week." ' 
"You can depend on a secure Job." ' ? ' ! 

. . "4 P*'^"^ t^amount of effort I would be able ti'put 

intQ#»4T^nd what I could do to make it a more secure Job with 'a lot of hard wor£." ' 

"It's always nice to have security, something you can depend on." / 

"I'm supporting three children without apy help from' their father, so it is extrci>ely' ^ 
Important that we have a steady income to, depend on." 

' "I like security." . ^ , ^> ^ ■ 

> » >* , . 

A have Obligations of a younfe family that are going to exist for the next 20^\ears ' . • 

f and then will be over»" , - . ' 

'•This would depend a lot on't^he Job." ' - ' 

"Have many friends who chose security, but are -unhappy with their 'jobs and are not 
earning the salaries they could earn/'' 

'Vould depend mainly on type of Job." ^ ^ 

"Should not be content to stand still. Sense of accomplishment bomei with advancement." ^ 
"Bad question— would require careful analysis." 

/ "Being married, with a family, I would be foolish to turn down necessary security they • * 

wculd need." ^ ^ ^ - * 

"Like security best, but the opportunity for advancement should also be looked into." 
"I like a challenge." « 

'^Depends on whether I was making a career or not." ' ' 

"If you work hard and supply yourself you will get the advancement you should." ' (^l 

Job.""^ ^^^^ ^ ^" * ^ ^° my old . ' • ' 

"I would work hard to try to reach the top." , . ^ 

/r "^5 ^ ^f"* "^"^^ consider the opportunity would be appealing, but as a house- ' ' " - • 

wife and mother, if 1 worked, steady inc6^e." , ^ 

"I would take the one I could do the best and liked the best." * 
"If we cease to grow, we cease to live." 
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"Security: is- important, but life also must have some challenge." 
"I think a man should always try to better himself." 

•Thii too. falls on person. One has to think of faaljly and future, whether the job 
is likeablg or iot. Why tajce job not knowing if you will have one tomorrow? Leave oppor- 
tunity alon^ and take security, eventually advancement will come,." 

"If the job is not secure, the opportunity won't be ouch hell>. You o^ist have security 
to be dependable." 

"A job without possible advancement could get very boring." 

"If there is a lack of opportunity, there is a lack of hard work and interest>" 

"Question is too general for direct answeiT." 

^ -^'I woutd talfe-the-^lo b d ial wo ul d int ere s t a s-we^^s-chai-Ung^-m^^ ^ 

'^'I'd try tp find both in onfe." 

"It ju^t turned out that way." 

"I*m still looking for opportunity." 

- '^If one has the opportunity he can always succeed. If I had a job with no opportunity, 
I would find another one." 

"If I worked I would have thejresponsibility of supporting ray family. I couldn't 
take chances with that." ^ ^ ' , 

"I believe tjiis day and age everyone needs security." 

,'-v'"'^^n't believe an;rone should stick to a job he doesn't enjoy for security, but use 
"'■;good- judgment, and if opportunity is there, take it." 

"Security is an important step toward success." ^ i 

"Because I'm married;" ^ r 

"Obviously this depends upon one's definition of "adequate" and "not so secure." 

"If this were available in Shreveport, out of necessity, I'd have to choose a secure 
job with an adequate income with no opportunity for advanclement*" 

^ "However ray wife makes a fair salary^so we don't owe much money, so we have security.' 
"Could lead to more money." 

•^his, of course, depends on family responsibility, etc."^ 

"I don't have to worry about security as I am married and my husband makes a good 
income." ^ 

"Security is easier to find than real opportunity." * ♦ 

"Opportunity if I enjoyed the job." 

"This Is what I did--make security out of opportunity but never vice versa." 
"I'd rather havc^-both." 

"I would Uke security in this day and age, but .if I were a man who wanted to advance 
maybe. It would b6 opportunity." < 

'"Would depend ^on the job."" 

"I would' rather have a secure job with pretty good income for ray family's protection 
as long as I -enjoyed my work* ^ ^ 

"I am an opportunisj: and worSng always for the 'the skies the limit'." 
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"Answer depends on factors involved." 

"I am a stock broker which has Very little security." 

"My income would be supplementary- -if it did not wtfrk out, I could look for a more 
secure situation." 

> "If that job fell ^through, I believe I'm qualified to get another." 

^"I am s«lf enployfed." 

^ "I have neither a secure Job nor adequate income— rather arabigous question." 

"In sales, I mope or less wrote my'SWn paycheck which I made big by hard work. I 
feel that if a person has' the opportunity and works Hard, the security will follow." 

"I am married and have security from my husbiMid." * 

"1 would be BJoie interested In opportunlcyT" ^ ^ 



"If I were the sole support of a family, I might take security." 

"I am not money motivated and my aesthetic desires are being met." 

'Vould have to have more details." 

"But would depend on the challenge of the job." 

"I have two children to support!!" 

*This may depend on the salary I make and the money I ^ need to live on." 
**That would depend on type of job, financial and m«ri?Cal stat^, etc." 



Question i>55 : (Part A->-Hlgh School) 

What suggestions would you make to your high school and/or post-high school institution 
(if you .attended one) concerning improvements In training programs? 

"More strenuous college preparation; more of the liberal arts-expressions in the arts; 
broader choices in the Social sciences." 

* ^^^^ 
"I feel that councclors have«.given all our schools a much needed avenue. With career 
education on the upswing, It^will b^'well for the; students to l>ticome more aware o^ the ^ 
advantages of some vocational courses." ^ ■ 

"Concentration on courses that directly lead 1:o practical application and gainful ^ 
employment after graduation. For example: Accounting for bookkeepers, welding for welders ^ 
automechanlcs for mechanics and technicians, etc. I don't think college is for everyone and 
I feel that when I was in high school there was^^ social pressure for all to attend college." 

"My high school has come a 'long way in offering vocational training to students, I 
believe that this aspect of education is very ImpoTrtant and was almost completely left out 
when I wss^n school and therefore I see people my age without employment because they lack 
the training^- necessary to obtain it." 

"The institutions need' to better analyse the individual. student 's needs and .help 
prepare them develop skills for immediate employment, if they chose not to attend trade- 
schools or college." 

"Guidance counseling should reach into elementary grades. By tHe time students reach 
Junior high school levels, their Interests and abilities should play a more dominant tole 
in curriculum structure. I am in favor of a far less structured teaching-learning sftuatlon 
than what I experienced. The development of more open situations, however, depends on^the 
quallky of instruction and the responsibility of the students. Teacher training must first 
be modified to a greater debtee than has occurred in the last decade to provide teachers who 
actually guide students in learning situations." 

"Try and impress the importance of a Good High School Education to All Students. If 
they could only realize its importance to them. It is a must today in any thing they may do." 
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"Seed.^tq offer^pore special eoursea-ln voeatlonal atudle^^ 



"I think there should be pore Pr°8'^/"™^8 '''""*%\f!" 1'.'"'"' 
I was never given a chance to go back and review what I did not learp. 

"Person planning curricula and assigning teachers to teach advanced classes should be 
positive that the .aligned teacher can "stay ahead" of the students." 

"I think a guidance counselor Is very Inportant and every school should have one. 
If I wouldlave had a counselor I don't think 1 would have make the mistake of going to 
Beaut^ Sthootr I think I would have went to college or took a business course. 

"HlBh school teachers should be screened before employment to assure that they are 
well quaUfleS^to "prepare the student for college or vocational . training. Guidance w th 
students should begin when they are fresbnen. not when seniors. Emphasis should be placed 
on correct study habits and the theory of positive thinking. 

"More 'job skill training for non-coUege bound students coupled with career counseling 
for all." 



-First find out what the person plans to do atter hl|h school and ^prupaie liin wtth 
subjects that will help. Everyone should take typing and bookkeeping. 

More actual experience In working on a job." ^ 

"More vocational training." 

"More vocational training for the non-college bound." 

"Let the student ihoose his own course of study as much as possible." 

"More empha'sis on skills useful in an urban society; less interest on teaching 
obsolete" "Ls: fewer recreational electlvesi n»re. cultural electlves-^. more cultural 
electlves such as speech, foreign languages, art history, etc. 

"A hlgh'school should Iffer more training in a profession, for the student, in a certain 
job for the vaclnlty in which lie lives." 

— -•■1. think we should stress more on themes and phrases and vocabulary study in our 
English classes. Chemistry should be stress more." 

"Get liore courses which pertain to Job skills, _such a. i{ito mechanics, carpenters, 
plumbers, sheet metal, electrical and other trades." 

"AS many students do not attend other learning or training centers after graduation; 
some vocational training should be done to prepare them for the job force. 

"Older students (seniors) should be treated as the young adult, they are. They are 
no longer elementary students. Many will marry Innedlately or go to work. 

"I would recomend establishment of courses to Include 1"^°™*"°" "'"""J'-S the 
foUowinis: income taxes, bonds, trusts, handling of estates, banking, financing, real 
esta^. insurance. Thesi and other related topics generally are faced by all young and 
"Ixpekenced adults, yet little preparation to handle these matter, is gained either at 
the high school or college level."/ ^ 

' ■ "In w personal_vlew, something should be done to help P"P»" /^f^"^'^" "^L'^P^ 
or skill. Not everyone can go on to further hi. education. So wh.t are they to do? 

"More career training." ' . , 

"A person in hlgh,sbhool needs to do much n^re -reading th.n I- did when I wa. in .chool. 
It would have been particularly beneficial in my occupation, but any .tudent would benefit. 
I beUeve^st students entering college suffer from a weak vocabulary and assigned reading 
of various novels and short stories high school would help overcome "^"^J^"^' .^^"^^^^^^ 
a reading class would fie very much in order, one in which student, would do nothing more 
than read and perhap. make oral report, on a..lgned books. 

"Students will learn better if they know how to solve their own problems and when to 
get help." 
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"I would like to see the ptiient student bddy more infonaed than we were and I 
believe^ they are. In snail conounities the young and some older citisent don't ^eilize" 
the-opp o r t U Bi mr"eH?g)r^^^ than the post ''obvious > ^ '~ " "v" 

•'Put oore caphasU on training for future work instead of stressing point of attending 
college just to go." 

"Have speciJi?. courses to prepare students for college courses." 
"Hore vocational training." 

"I . don 1 1' suggest any radical changes. I find basically high school should stick to 
the three R's and strive to give the student direction and encouragement. Tt whoud equip 
the student to do his own thinking and stand on his own so h6 wiii be able to live as a 
productive huaan being. I don't feel like we should turn our high schools into trade 
school*.'' 1^ ' , 

* "I would like to make at least two suggestions. (1) a strong vocational program for 
those that don't desire further education, (2) strong counselors to guide and help students 
in choosing the best course of study for them." 

"'^Stress the need to" elect the courses ciost suited for the post high school program 
And apply self." 

'*reach students how to make a resume, and how to go to an intervJew. The first 
impression is the most important." 

"The training now, I feel is better than it use to be as far as preparing students for 
college. I think you should try to also add something for students not planning , to go to 
college, (welding)" 

"High school should provide students with the skills need to obtain jobs. And 
familarize students with the various careers." 

"I would suggest that the school try to give the student a hotter understanding of how 
important it is to know what he or she wishes to accomplish in life and do so by making 
sure h^ or she knows exactly what it will take to succeed in the prof*««ion he or she 
chooses. Help he or she fully understand what that particular chose field entails." 

"To all High School please try and get an Tducation. Take Irom one because I wistTT' 
had. It may seem hard at first but college is the answer. If not«you end up like me." 

"Provide many courses for students with high academic standards. Make students 
work harder in high school in order to prepare for college— Good study habit yer/ important." 

"Most training programs fine as are. Problem is in trying to make sCUdent understand 
important of «cKr>ol and apply himself." 

"More emphasis on math and science foi;^ college bound." 

"Have a guid-nce counselor that would suggest getting mor^ college education before 
anything else i* advised." 

"Require more specific instead of general courses to prepare you for post-hich 
institution." 

"Should place mote emphasis on vocational training courses for both boys and girls— 
less history and advanced sciences and more training wither direct or on the job." 

"Get all. the education you can." 

"More electives and less required course such as history and sciences." 

"There is nothing high schools can do. to prepare a person in the line of work other 
than reading, writing, arithmetic and spelling. Need on the Job training." 

,♦•««• 

"Train children to make a living for themselves. Not every student is college material. 
I think the, time has come for our high schools to bridge the gap for the student who gets 
out of school and doesn't plan to continue education. Train students in vocational * field 
as well as basic academics. Help him to determine' field best suited to him." 
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«'M y school was easy aqd did not prepare well ^£or college— could not coopete with 
TtUdeSt'^fromTirgccl^ — ; ' 

"Give student nore incentive, take politics out of school— hire teachers^ then coachers. 

"Sone type of technical trainlng-not take the attitude college i» only answer to 
secure life." -* , " ^ 

•Teachers should try to find the potential in a student, not treat hlxa like a number- 
Teenagers give a strong outward appearance but inside are insecure and need guiding-Older, 
teachers should step down when ftudents become a pain Instead of a challenge. 

"Need career education." 

"Attendance and graduation necessary to all profiuble eaployiaent." 

"Employ full-time guidance counselors who care about students." 

"Bring in, more foreign languages and more vocational training. Try to shift the 
emphasis from grades to learning just because its fun aid maizes you a better person. 

V 

••C.O.E. D.E. programs are great." ^ 

"There was no counselor or training programs when I went to school. I think they 
are tremendous in training young people for jobs." < 

"Offer courses that will prepare or help young people for what they plan to work at 
after graduation— whether it be college or plumber. Have open discussions about problems 
that face then— sex, drugs, etc." r 

•*ro inform a student as to what is available— types of positions and the training 
programs^ needed to work in that ar^." ^ 

"Have more job training programs. Such as the plan where students taking business 
courses are able to work in type of clerical work. This could also be applied to 

other courses." 

"More guidance." 

•Wider range of courses/* 

"More training for people not able to attend college. More training for basic jobs 
for people who do not plan to go t^ work but later may have to." 

"Prepare yourself for a well-rounded education. The job you plan to get may not be 
available." 

"Stress college prep courses for those planning to attend. Provide more technical,^ 
vocational training for those who do not want to go to school." ' 

••More supervision of teachers to see that students are actually progressing." 

••More vocational courses and direction for non-college preparatory students." . 

'•Create' more desire to think on one> own than memory-type learning ^ Learn not earn 
grades." 

••His'^er «csdcmic standards for those planning to go to college. More electlves, such 
as, drawing art, engineering/' 

"Offer more courses. Arouse enthusiasm! I" 

••Prepare students more -td the fact that hardwork is not going to hurt them." 

"Detctminc student interest before 9th grade and guide thea in tUt direction." 

'^'More records, filmstrips, visual aids, more open discussions aifd student participa- 
tion. Urging students to work to their fullest capacity without holding them back*for 
weaker students^ >lore actual cxperimertts and training without simply lecturing in what 
ever areas this is possible." 
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**Need to add aore courtet to train ttudenf f or specific jobt." 

*Hore training programs. " " » ^ 

"The addition of courses for training students in specific skills. Bxasples: 
welding, catpentry, plumbing.'* 

**More trii^Lrx$ in £iel^9i like small equipment repair, basic everyday things, like 
changing tir^s on cars.'* ^ ^ 

«"Bave more opportunities for students to observe various occupations. Make sure 
studunttt'luive good math and English teachers.** 

"Offer more college preparatory courses. Place at least one counselor in each school. 
Reduce number of pupils per class." 

'^re time allowed for student ^participation in actual experience sitiutions; less 
eiq>hasis on book, more on application of techniques and methods learned"* in other words 
don*t tie these students to the classroom to the extent they presently are.'* 

7- — . ■„ . X ^_ , ■ ■ »^ ^ _ _ 

'*More student participation in learning activities— in xny field you learn best by 
doing.'* -J, 

"Steer students into area where tHeli^t^bilities fall and not try to make all students 
college material.'* \, « 

**rry tjbT make every Y^dent aware of what to expect in the business world and academic 
world." 



'TU^e ^counseling concerning courses that will be taken in college.*' 

'%leed to talk with students, before senior year to find out what they want out of 
to help them plan their course work." ^ 



*Vore actively pursuing students about vocation and not waiting for the student to 
seek out counselor." 

"Students should be told the truth about the business world. It's a cold ruthless 
game, and no place for a dressier." 

t 

"Short term 'extra* courses for purpose of special skill such as typing for students 
who will need this ii^ college, but are not interested in an dffice maqhine course— perhaps 
e 6 wk course before or after school— other skills as applicable."' 

^"Encourage students early to determine job preferences through sej^ng wliat kind of 
•cci^ities are involved and through testing of interest and skills to better direct study 
course." 

"I think the Office Education Program' is a great aid. I feel more programs such as 
this should be estab^shed,/' ' 

*Vhen first entering high school be pretty sure of what you want to do^'af ter graduat- 
ing, and plan for this, when choosing ^our courses, try to stick with this/ decision, if 
possible. Most studehts need counseling to help them decide just what they want out of life.' 

*>Iore practice— le'ss theory.** 

' ^ «> 
**Include in these training programs professional people from private enterprise, etc. 
— to gist more insight into what the world and jobs of the future will really bi^ like." 

"In the 2 years I attended W.M. I received no counseling as to my interests or plans 
after high school. Maybe it Wouldn*t have helped anyway because I didn't know until 'Spring 
of my senior year that I was going to college." 

"Provide field trips and speakers from local business and industry to familiarize the 
student with a vocation. Demonstrate the importance of each course in a vacation. " 

"Give students some idea of the job opportunities available in the real world . 
Stresf the need for an early decision on a vocation and a concentrated effort to achieve 
that vocation and that college is not for everyone. 

**Make sure all students .going to college are veil drilled in the fundamentals of 
English and Mathematics." 
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•Do away with~tHe~present A"l C D Fail grAd6 iystSK — iWfttgate a pass fill system oi ^ 

student evaluation systeia. Also do away with the curve grade and student cotapetition 
forvgrades." 

"Needs more job training programs since so few attend college or desire to." 

* "Smaller classes, more effort to help individuals develop their J>a^ticular skills-- 
In other words closer attention to the individual." 

"Help p^^epare future college students for the tremendous amount of studying and 
required work in college courses. I knew very little about research papers (term papers, _ 
etc.)" 

'^tore understanding between teacher and pupil; parent and teacher." * " 

"At the time of my graduation, we had absolutely no guidance counselors. This is 
essential for helping you select the correct subjects for your chosen career." 

**The main thing that I can thi nk of would be to add more elective courses that a 

student could choose from that would better help--them in a particular trade or job. 

'*rhere should be vocational training or I should say more. High school should prepare 
for jobs." ^ i 

"Attempt to get more students interested in subjects and programs best suitcu io his 
or her skills and talents." 

"Offer more job/skill related courses. Fewer academic." 

"More vocational courses for those sti;dents who do not plan to attend college and 
more advanced courses for students planning to attend College." 

y 

"Courses to be governed more toward vocational^ti^^ing. I believe some courses in 
the line of trade school courses are needed in high school. I also believe math courses 
are rto be stressed. I have found that^^math has a plac^ in everybody's business." 

"More work details that are used in the Business world." 

"Include sophomores and juniors in guidance counseling for training toward future 
employment and the possibilities of what it may be." 

Offer students, a greater variety of courses to benefit them «f ter graduation." 

"Try to be understanding with problem students. What may appear to be an unconcerned 
attitude can be a very serious problem that is affectirfa the student emotionally as well 
as scholastically. I will never feel T received the proper attention." 

'"I think a person who jcnows he isn't going to college ought to be given intensive ^ 
vocational training the last one 'or two years." 

More vocational an^ distributive education. Less college preparation except for those' 
students who specifically intend to attend college." 

"A program of on job training for students if they desire and if the jobs are available." 

"It is my l>clief that if I had been encouraged more by my teachers and parents, I am 
dure I would have done much better. 'During my 4 years of high school, college was not 
mentioned to me except once a year at a student body meeting." 

"As a student just out of high school I had no idea what I wanted to do or what A job 
was really all about. I would suggest that the students be trained by individuals out of 
school system for jobs and have business men come JLn and explain what they do and what 
they expect of their employees. Two month courses in several different jobs would help a 
studen? 'decide What he likes and dislikes." 

Stop emphasizing on so much sports and more on job skills." 

"Less theory and more practical experiences." * 

' "Giving a student a little more outlook on life and vocational jobs available around >' 
his community or city." 
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'*K«ktng it ppre relevant_and JLnterestlng^ to the student^" 



"Specific training in vocational areas for those people not going to college. 
••Better counseling program an^ creacin^i mduSXrially oriented high schools." 



Question #55: (Part Post-High School) 

"Need more on-the-job training; or in the case of education, earlier involvement in 
the program." 

•^rain for life *s*VOrk— assist in job placenent." j 

"It's been 9 years but I think better advice on the world of work. More realistic 
teasing methods." 

**More emphasis on facts of life concerning cost of living,, salaries jobs pay, cost 
of training for better paying jobs." 



"College curriculum should be arranged so that they will be more practical in terms 
of Naming a living.* Many required college courses have absolutely 'no valus--other chan 
the fact that they ate 'required.' " 

"A» for college, I was not prepared for collegia life at all. I should have had mor^ 
counseling on tKis in high school. I was thr<Jwn into it and I was afraid. I die not under- 
sund it (the courses) and after a while when I felt I could not make it, I gave up and 
quit trying— I just wanted out. As for business ^jollege, it was a breeze and I enjoyed it." 

"Too many unnecessary courses are require^ for a degree." 

< • ^- 

"Only one comment concerning education major- -more' time in the classroom-'*5rid less in 
boring education classes." 

"Students who plan to teach fthould have more experience in classrooms where they will- 
be teaching upon graduation.'* 

"Counsel students to be more realistic as to future needs. Cut out lecture type classes 
which leads to memorization on tests. More class participation in courses in the form of 
essays> debates, panels, etc." 

"Do away with the 'curved' grading scale. This only produces people who think they 
are smart. Emphasize whole self development, provide more freedom in the choic'> of 
courses thit ene may cake. Do away with antiquated teaching procedures imposed on the 
instructors by the school administration and petty politics." 

/■ 

"Greatly improve education courses so that practical information can be obtained and 
utilized in classroom situations^ Get rid of busy work." 
^ <p 

"Offer earlier guidance and information x>n career opportunities. Host high school 
graduates have no idea what they want to do or can do." 

"More courses in each major field should be required. College and university students 
are required to take many courses which are of no use to them in later years. In the field 
of education, future teachers need more courses in the methods of teaching." 

"Introduction to major course of study before Junior year." 

"I think my college could improve by being* more contemporary with all of ' its course 
offerings; more practical expediences should be offered the student such as expanded intern J 
programs, lectures, getting down to practical current issues in business, gov't, science, M 
and other disciplines.'* 



"Requirements in. General Studies should be reduced. The individual should spend more 
time and effort in the area of concentration." 

"More cmjihasis shoOld be placed on the applicable mechanics of the student's profession 
or vocation instead of the traditional theoretical apj5licati,on." ^ 
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"Moi t univeri I tiei an d colleges already have exten »tve training programs . Thejob for 

"^tfilTstudent would" W to ge ther^rnlbraa tlon 15n~tTvrpar ET^ar'XifsYit'u oFl:¥aTni ng'~ce1i1:6Y 
and determine his or her preference." 

* "A more realistic forecast of job opportunities pertaining to your chosen fi'eld." 

'•Teacher trainer Institutions should provide more realistic courses for students 
training to teach. They should begin at the freshman and sophomore levels, rather than 
junior and senior level. This way these people would b^ better trained and informed about 
education as a profession." 

"Again the institution should involve the student in more real life problems and ' 
situations." 

"Get instructor who are sincere and can relate to the students. Get teachers who know 
HOW TO TEACH (not just the- subject matter) Get guidance counselors who are 'good at it* 
and let them spend their time guiding the students into the fields which suit them." 

'Vith all the business courses iNve had and did well in, I could never find a job 
using this experience "-reason '"no one would hire me without any experience."- 

"Support vocational and technical schools. To me these are just as important as 
colleges." 

"Eliminate 9/10 of the required subjects not related to major course of study and 
' alluw much more freedom in selecting subjects of interest.^ A General Liberal Arts major 
prepares you for nothing and is of little value on a crowded job market." , 

"There should be more Trade Schools throughout the State so they will be easily 
accessible to all students who desire further training in this area of work. College 
and university 'courses are not for everyone and those who choose non-professional type 
work should be adequately pro>^ided with opportunity for training." ^ 

/ "Increase in emphasis on technical skills and preparation for technical vocations 
while maintaining academic' opportunities." , 

"College and Trade School--certif ication of meaningful studies; offer a bslanced 
curriculum of professional and vocational courses in balance according to career choice." 

Ill feel colleges fall short in preparing students for cari^ers. There is not enough 
emphasis on the major field. Students need to train for careers through more job training. 
Too much emphasis is placed on classroom lecture and written examinations." 

^ "Allow more flextbilitv in student program, with advice in how to use that flexibility 
for best advantage." ^ . 

"Make studenc aware of real life business or professional world situations and 
prepare him to deal with them. Integrate clasroom and book work with practical applications 

^'Need more on-the-job training. Students with a head full of theory and no experience 
arc often disillusioned by actual working conditions." 

"I-^ersonally— f^el-that the colleges, of education throughout the country need to taker 

a good long look St thermselves ." 

"Less dry lecture; more on the spot experience." 

"More preparation before student teaching in the actual classroom situation. Better 
training 4n one's minor field." 

"Do not lose sight of the value of a liberal education as opposed to a technical- 
oriented education." 
f 

>*Provide employment statistics concerning salary, supply and demand. Update the 
curriculum to meet the demands of a changing world. Provide an efficient and effective 
placement service." 

"Make a better effort to aid in csiployment a^er training." » 
"Make the information more valid for everyday living rather than being book centered." 
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_ "*»ProVrtfe tfelrter-^eoTjm^elTng^Je^^ 

particularly in the trends and opportunities of careers. Some effort should be made to 
determine your suitability for your career choices and help in determining alternative 

. . means of' action if this is needed. Instructors should be qualified and should have the 
ability to teach. Course should be reality oriented with practice as well as theory 
empha5*ized. In both institutions the fact that good coun9eling services are available 
should be made known to the student. The lack of good counseling services^ In schools is 

^ one of my biggest co^ificcrns < 

"More effort be made to help student^ see the needs, problems, and opportunities of 
particular field of study rather than Ju^t learning of facts and past achievements." 

"Provide meaningful instruction, ^^how a genuine desire to help students. I was very 
unfortunate at —---University to have instructors whp^were there for the sole purpose of 
making. a name for himself by publish:j^g papers. Instruction there was secondary., I believe 
it is ioore so today. A degree from - means very little to local industry." 

/ 

'*Learn how to apply book learning to situations encountered in job situations. Need 
to make course work more relevant to^ real life situatioa.rather than dream^like world most 



schools are in." 

"The entire program leaves much to be desired. New and practical leadership is 
desperately needed in this institution." 

"Do not try to make the student think he is going to have the world on a string just 
because ^e has a degree." * 

"(More people should attend a two-year trade sphool;*" They will there learn an interest" 
Ing trade which will f^elp them earn a very decent wage.) The colleges as such should offer 
courses in academia for teachers, researchers and people wishing to become "educated." 

"iQSure that teachers chat want to teach and not just do^ research work are hired. 
Research profs are great in graduate' school but lose a lot of talent for the university 
when they 'turn-off the under grads." ^ 

"1) Attempt to give the student some skill rather than producing walking encyclopedias. 
Few industries want individuals who are loaded with facts and figures. .Rather, they desire 
employees with technical and semi-technical skills along with a broad edi|cat^OTial back- 
ground. 2) More emphasis should be placed on term projects, discussi^;^^ and practical 
performance than on examinations in determining a student's grade in a*" course." 

"Encourage students to take practical courses which will help them in everyday life." 

"The mind can grow so much faster when it Is given questions to explore Instead of 
answers to memorize." 

"Professors should take some education courses. The poorest teaching is done in college." 

"Take more time with average students or below average student?. They are the ones 
that need help to become useful citizens. Many have great potential if encouraged." 

"Decide on what you want to-do_after high s'chool~and -take-subjects that- will-help 
you in this field." 

"You might counsel more with Individual student about their future and help them 
select vocation." 

•* 

"More training in actual situations which occur in everyday business life." 

"Students will learn better 1^ they know how to solve their own problems and when 
to get help." 

"Put more emphasis on training for future work instead of stressing point of attending 
college just to go." 
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APPENDIX B 



Parishes Participating in Study ^ 

Avoyelles 

Beauregard 

Bossier 

Caddo 

Catahoula 

East Baton ITOUge 

Franklin 

Jefferson Davis 

Ouachita 

Richland ( 
Sf. Landry 
St. Helena 
Tangipahoa 
Vermilion 
Wasjiington 



Winn 
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Guidance Counselors Participating in Study 

♦ 

Mr. David Bannister 

Mrs. Betty Barnes 

Mrs. Sadie Bodden ^ 

Mr. Earle Broussard 

Mr. George Brown 

Dr. Gene Byrd 
« Mr. Clyde Cloud 

Mr. V. E. Craig 
Mr-r-G^len-Daughfeirey 

Mr. Waldon Donatto 

Mrs. Geraldine Fletcher 

Miss Dorothy Gelsel 
Mrs. Oleta Goodman 
>Mrs. Ruby Hamlin 
^ Mrs. Lennie M. Hanchey 

Mrs. Essie Holt 
' Mr* Tommy Hymel 
Mrs. Peggy Jacob ^ 
Mr. William D. Kirby 
Mr. Charles Kirkfleld 
Mr. J. P. Landry 
Mrs. Jonnie Lanier 
Mrs. Marian McCathran 
Mrs. Edleen Marczak 
Mr. Tomnxy Moore 
Mrs. Camille Newson 
Mr Johnny O'Connor 
Mrs. Margaret Oscar 
Mr. Robert Payne 
Mrs. Elaine Pesnell 



Mrs. Maureen' Plunkett 
Mrs. June Reynolds 
Mr. Reginald Reynolds 
Hi. Ronnie Rigd'on 
Mr. Clarence Roy - 
Mr. B. L. Sandifer 
Mr. Burton Saucier » 
Mr. Ted Simon 
Mr. Ellie P. Stallworth 
Mrs. Lou D. Stroud 
Mr. Aaron J. Thompson 
Mr. Linnie Wall 
Mrs. Merrilee Warren 
Mr. C. H. Watson, Jr. 
Miss Lucille White 
Mrs. idcUa Washington • 
Mrs. I/^rraino Wilkins 
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OCCUPATIONAL EXPERIENCES OF LOUISIANA 
HIGH SCHOOL GRADliATES 



VQCATIONAL AGRICULTURAL EDUCATION 
LOUISIANA STATE UNIVERSITY ' 
Baton Rouge, Louisiana 70803 



October, 1972 
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JNSTRUCTIONS.;. Mast, items in_t hls-jEorqL-requir-£.-anly„ a che^k marlcJf.n- 



record your answer. Your comments will be very much ^ 
appreciated, ^ ^ 



1. 
2. 
3, 



Sex; 



PART I> GENERAt INFORMATION 
Male Female 



Mariial Status: 



MaCTied 



^Single 



Year of graduation from high schopl: 



4". father's (or guardian' s) annual income: 

^Under $3,000 

, _$3,000,- $4,999 

, $5,000..r $6,999 

J $7,000 - $8,999 

$9,000 or above * 

5. Mother's annual income: (check one) 

^Under $3,000 • . 

$3,000 - $4,999. 

:_$5,000 - $6,999 

$7,000 - $8,999 

$9,000 or above 



(check one) 



J consider my parents' status in the community to be: (check on^) 

^Very important people , ^ . 

^Just average people ** > •* - 



_^Not important people * 



7,*^ Father's education: (check ^e) ^ 

Less than high schbol 

^Completed high school 

V ocational school 

Business school * 

^Some college 



College degree 



'Mother's education: (check one) 
^ Less than high school 

^Completed high school 

^Vocational school ' 

Business school 



_^Some college 
^College degree 



/ 
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PART II. HIGH SCHOOL EXPERIENCES 



9. ..High school curriculum folLowecRT tcheck one) 
_^College Preparato^ ^^4f^i 



-General 



Vocational ^ . /""^ 



10. Vocational courses taki^^^^heck number of years enrolled) 
Agriculture 1 , 2 3 4 > 

Home Economics 1 / 2^ , 3 , 4 

Distributive Education 1 Ay, 2 , 3 , 4 

0|.fice^Education I , 2 , 3' A . 

^:^^*Trade & Industrial Education l_j , 2 , 3 , 4 

, Industrial Arts 1__1, 2 ' 3 4 ■ 

11. In general, (jhat were your feelings toward high school? (check one) 

Liked very much 
Lilfed 



J)is liked 

Disliked very much 



Comments : 



12. Of all the thirigs that made up your life in high school (courses, 
activities, '"friends, athletics, etc,) what did you like the most? 



What did you like the least i 



What courses di(^ you like the most? 



,l^hat courses did you like the least? 



13, Why did you choose the elective courses you took in high school? 



14. • Did youieve,r di^^cuss^cTurTRoice of^courses^i tfi"a guidajice coun- ~ 

selor?' --Y es, No. If yes , how helpful do you think these 

dirf^sslons were? (check one) ^ 

■ jar- 

r_ Verjf helpful ^ -y^- 

Helpful \ . . - 

^Not helpful ( 

\ " 

t5. If' you, were talking with a young person just startt):ig to high 

school, would you suggest that he (^he) take the courses you took? 
^Yes, * fe . If No, what courses would you suggest? 



• » 

16. When you were in high school, did you have a group of friends you 
usually did things with (such afe eat lunch, go to athletic^vents , 

movies, etc,)? ^Yes, JIo - ^ 

If Yes , did they take the same courses you did? - Y es , ^No 

If Yes , did you ever feel that students who took other courses ^ 
w"^e~~rn some ways different trom you -and 'your friends? ^ 7 



_Yes, ^No. 



17. Did you ever feel that other students or teachers "looked down" on 
you because of the courses you. took? Yes, ^ jNo.^. 



"\l.f 18. Do you think it was harder to take part in school activities be- 
cause of the courses you took? ^Yes,.. No. . 

19. Did you _f eel you were really a part of the school? ^Yes 

20. Did any of your high school courses help you when you started to 
look for a job? ^Yes, ' ^No. 



' If Yes, list specific courses: 



21. How- much effort do you thii^ your high school made to prepare youi 
to get a job after graduation? (check one) 

i A great deal of. effort 

^ Some effort 
Little effort 



No effort at all 



22, How hard did you study (apply yourself) in high school to get the 
; trairting^ necessary to be able to get a job? (cherck one) 

^Very ^hard 

Hard " ^ ' . * 



^As much as the average student 
_Little J 
Not much at all ***^ ^ 



23. When you were in high school, ^what kind of job did you hope to get 
when you graduated? v^. 

Jt 

24. Did you ever discuss your job plans with a guidance counselor?, 

„ ^Yes, ^No. If. Yes , were these talks of long range help? 

^Yes, ^No. % 



25. Which do you think is more important in gett-Jng ahead, hard t^ork^ 
or good luck ? Comments : * 



26. If someone were to offer you two jobs^^^'one a secuVe job with an 

adf>quato Income, the other not so secure but with m(5rt» opportunity 
for advancement, which one would you t;ake? Security, Op- 
portunity. Comments: *^ ^ 
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28. 



Ofc^^the jobs you think you could handle, what kind would you like 
'most to have right now? v ^ , 



If things go well for you, what do you think you will be doing 

frve~years^frotir~nowt>-^^ — ^ — ^ ■ 

Wlprking in same^ job I now have 

- W orking with same coinpany but in a better job 



^Working for another company in a better job 
jGoing back to school 
Other (Specify) 



In five years, how much money per year do you think and and/or 
your family will have to, live on each year? (check those that apply) 



V Less than $2,000 

_^$2,000 to. $3,999 , 

$4,000 to $5,999 

$6,000 to $7,999 

$8,000 to $9,999 



J[.S£ouse^' s^ i^£OS^}- 

Less than $2^000 

$2,000 to $3,999 

$4,000 to $5,999 

$6,000 to $7,! 

$8,000 to $9,999 



Over $10,000 



_Over $10,000 



PART III. POST HIGH SCHOOL ElJtfcATION OR TRAINING 



29. 



Complete this section if you have attended any type of schoollng\ 
since high school graduation. If you 'have not attended a post 
high school institution, go on to Part TV> ^ • 

# 

Kind of post high school institution attended: (check all that 

apply) 

C ollege of^ University 
.Vocationa-Technical School 

Business College 



^Junior College 
^Beauty School 
^Barber College. 
Other (specify)^ 



30- Training program or course of study (specify) ; ^ 



31. Dates attended (month and year): Began^ 



Ended^ 



32. Did you complete the program? , Yes, No. If No, how much 



of the program did you compJ.ete?_;_ 
Reasons for leaving: 
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33. Your training was sponsored by (check one): 

Parents 

Yourself 



_^The con^any you-work for 
_pther _(specify) ,^0^ 



34, How beneficial were your high school courses in learning the nev^ 
skill's required in your training program? (check one) 
Of considerable benefit ' \ 



^Of some benefit 

J_Of little benefit 
' Of no benefit 



List specific courses, if any,^ that were heXpful:_ 



PART IV. MILITARY SERVICE 



Complete this sectiotu^ you have served in the armed forces since 
high school graduation. If you have not been in military service, 
go on to Part V. 

35. Branch of military service, (check one) 

2 ^Army' 

_Air Force 

^Navy , 



^Marines ^ . - 

^Caast Guard 

) . ' • •* 

36. Rank when entering jservice: ; when leaving service 



37. Did you 're_c_eive_ specialised txaining? .Y^s, _ N o. 

If yes , type or kind of training: ^ 

Other training received 



«^ 38. Hqw helpful were your high school courses in your military training? 
^ O f considerable help 

O f some help • ' 



_0f little help 
_0f no help 



List specific courses, if any, that were helpful: 
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'39. How well did your high school courses prepare you -for youn job in 
the military service? Place a check in the box after each of the 
skill areas below which best, describes the degree to which you ^ 
were prepared. 



Very Moder- . 

Well^ W^ll -^tely Poorly Not Does 

' Pre- Pre- Pre- Pre- Pre- Not 

Skill Areas ♦ pared pared pared pared pared Apply 



Use of machines 
and equipment 

Job skj^lls 



Mathematics 
skills 



Science skills 



Communication 
skills 



PART V. EMPLOYMENT EXPERIENCES 



43. 'what is your employment status at the present time? (check one) 
^ ^Employed 

^Employed part-time ^ * . 

Not employed 

Homemaker 



In tliis section^ ve would like to^ contrast .various aspects of 
your present job (i-f you are employee!) with the first fwll-time 
job you' held after high school graduation. If- you have held only 
,^one job during that time, answer, the questions foir it^ 



44. 


What is (was) your job title? 
Present 'lob: 






. First lob: 




45- 


When were you hired?- (month knd year) 
Present lob: 






Fifst lob: ^ ^ ^ 






Ishar^ HiH yni>^ )f>n\ro. vniir first job? Cmonth and y^ar) 




46. 


On the average, how many 'hours per week do (did) you work? 
Present iob: 






First iob: ' 
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47, 



How helpful was your high school training in preparing for your: 
Present Job ^ . Job 

" V ery helpful ' ^Very helpful 



Of some help 
|]0f little help 



-^t no help 



_^0f some help 
||0f little help 
_0f no help 



List the courses, if any^ 'that benefitted you most: 

Present job; 

First job: ' 



Place a check in the box below after each of the skill areas 
whiqh best described the degree to which these courses prepared 
you for your job: (Pr* = present job, 1st - first job) 



Skill Areas 


Very Well 
Prepared 


<^ell 
Prepared 


Mod 
• ate 
Prep 


er- 

ly - 

ared 


P003 

Prep2 


rly 
ired 


No 
Prep 


t 

ared 


Pr* 


1st 


Pr* 


1st 


Pr. 


1st 


Pr. 


1st 


Pr. 


1st 


Use of machines 
and equipment 






















Job -skills 








\ 














Mathematics 
skills 








V 














Science skills 






















Comjnunication 
skills 






















Job interview 
skills 























48* How far from your home town is (was) your job? 
Prese^njt J.ob Fii.s t. Job - 

_ ^ In^^home^t bW~o r ~e~oTraaun x ty 

Within 50 miles 

_50 to 100 miles 



_More than 100 miles 
In another .state 



13* 



143 



49. How did you locate your job? 

" • Through the school counselor 

Through the ^^ool placement office 

^ Through the vocational teacher 

Through another teacher or the principal 

Through a friend or relative 

^ ^ By direct application to the business 

Through a private employment agency 

Through the state employment agency 

Through a newspaper advertisement ' 

Other (indicate) 

50. What is (was) your average weekly salary? 

Present job; Starting salary $ ; Present salary^ 

First job: Starting salary $ ; Present salary $ 

51. How satisfied are (were) you with the following areas of your job? 
(Pr. = present job; 1st - first job) 



A 1 


Very 




&s dis- 


Very Dis- 


Satisfied ' 


Satisfied 


satisfied 


satisfied 


Pr. 1st 


Pr. 1st 


Pr. 1st 


Pr. 1st 



Work 



Pav 



Promotion 

possibi I i lies 

Suporvi s ion ' 

Peop Le (co-workors) 

Workirif^ conditions 

^ f 

fringe benefits 

_ ^ ^ 

52, What was the reason for leaving' your first job? 



53. Other than bhe two jobs analyzed above, have you held other jobs 
since high school graduation? Y es , No. 

r 

i 
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If yes, please fill in the job recor^d below for the jobs held 
other than those already described: 



— .'Period of Employment 

(month 6g year) Weekly Salary Reason 

Job Title Began Ended Beginning Ending for Leaving 



54. Since high school , graduation/ have you experienced periods of 
' unemployment of more than three months duration? Yes , 

No . 

55. What suggestions would you make^to your high school and/or post 
high school institution (if you attended one) concerning im- 
provements in training problems? 

A. High School: * • 



B. Post High School Institution: 
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